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Main findings 
 
In my judgement, this school is giving its pupils an acceptable standard of education, but 
it nevertheless has serious weaknesses. The serious weaknesses are in the quality of 
the school’s leadership and management. They specifically concern aspects of the 
headteacher’s management of the school and the governing body’s lack of involvement 
in the strategic governance of the school.  
 
The school also has a number of strengths. The staff provide a rich learning environment 
in which every child is valued and encouraged to succeed. Pupils’ attitudes to their 
learning are very good and they respond well to the supportive and caring ethos of the 
school. The quality of teaching is good and supports pupils in making satisfactory 
progress as they move through the school. The school’s accommodation is very good, 
providing pupils with new buildings, furniture and fixings for the start of their schooling. 
 
Standards of attainment in the core subjects of English and mathematics are below the 
national average. In science, they are well below the national average. Less than two 
thirds of pupils attain the national standard in the core subjects of the National Curriculum 
at the end of Key Stage 1. Some pupils achieve standards above the national average 
and about a third achieve standards below the national average. In the tests for seven 
year olds in 1997, the proportion of pupils achieving level 2 or above was below the 
national average in English and mathematics and was well below the national average in 
science. The proportion achieving level 3 was above average in English and in science it 
was similar to the national average. The results for 1997 show some improvement over 
the previous year in writing standards, indicating some success in the school’s efforts to 
improve attainment in this area. 
 
By the end of Key Stage 1, most pupils attain standards in line with the national average 
in speaking and listening, having made good progress throughout the key stage. Pupils 
listen well to adults and to each other and answer questions well. Standards of reading 
and writing for many pupils are below the national expectation although most succeed in 
achieving the national standard. By the end of Key Stage 1, most pupils are able to read 
their reading scheme books accurately and confidently, although sometimes a little 
hesitantly. A small number of pupils are able to read fluently, confidently and with good 
understanding. By the end of the key stage, most pupils are able to write linked 
sentences using capital letters and full stops. A few are able to write at length, for 
example, retelling stories such as ‘The Three Billy Goats Gruff’ which they have been told 
by their teacher. Some are starting to use more complicated punctuation such as speech 
marks and have a good awareness of their purpose. 
 
Although many pupils’ attainment in mathematics is in line with the national average, and 
a few attain the level above, about a third of pupils’ attainment is below the national 
average at the end of Key Stage 1. Pupils make satisfactory progress in developing their 
numeracy skills as they move through the key stage. By the end of the key stage, most 
pupils understand the relationship between multiplication and addition and a few 
understand the use of negative numbers. Pupils are aware of repeating patterns in times 
tables and a few are able to use this knowledge to solve problems, for example, using 
money. They are able to measure accurately using centimetres and record 
measurements in a variety of ways, for example using graphs. Their progress in 
developing an understanding of shape and in using mathematical language is good. 
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At the end of Key Stage 1, many pupils’ attainment in science is below the national 
expectation with only about two-thirds of pupils attaining the national standard or the level 
above. By the end of the key stage, most pupils have developed basic skills, for example 
in prediction. They are able to record their results in appropriate forms, for example using 
block graphs. They are able to sort and categorise objects such as stones and textiles. 
They know the difference between living and non-living things and have some awareness 
of parts of the body. They also have some knowledge of light such as how shadows are 
formed. The extent of most pupils’ knowledge, however, in the area of life processes and 
living things, materials and their properties and forces is low. Higher attaining pupils also 
have difficulties with materials and properties. Fewer pupils than average can make their 
own suggestions for how answers to problems might be found, or can draw their own 
conclusions or understand the meaning of a fair test. 
 
In art, most pupils attain standards above the national expectation. In design and 
technology, geography, history, and physical education, most pupils attain standards in 
line with national expectations. In music, pupils’ attainment is in line with the national 
expectations in the aspects of the subject on which the school places emphasis. Their 
skills in composing and recording compositions are below average, however, due to too 
few opportunities for them to develop this aspect of their musical experience. In religious 
education, most pupils achieve the standards outlined in the Locally Agreed Syllabus. In 
information technology, pupils’ attainment is below the national expectation. At the end of 
Key Stage 1, most pupils are appropriately prepared for the next stage of their schooling. 
 
Attainment on entry to the nursery is poor, with many children having limited skills in 
spoken language. By the end of the reception year, however, most children achieve the 
desirable outcomes of learning and are well prepared for entry to Key Stage 1. 
 
Children under five achieve satisfactory standards in language and literacy by the end of 
the reception year. Progress is unsatisfactory in the nursery due to insufficiently focused 
teaching. In the reception year, they make good progress. On entry to Key Stage 1, most 
children have developed satisfactory pre-reading skills and are able to recognise initial 
letters, blended sounds and key words. Many understand simple grammar. Some are 
able to read very simple texts. Most children are able to write familiar letters and their 
own name, although some find this difficult. Some are able to copy sentences and a few 
are able to write short sentences of their own. 
 
While in the nursery, children’s progress in developing mathematical understanding is 
unsatisfactory as work in this area does not sufficiently challenge their thinking. Children 
under five make good progress in mathematical understanding in the reception year. By 
the time they enter Key Stage 1, most children achieve the desirable outcomes of 
learning. Some exceed these and are working towards level 1 of the National Curriculum. 
By the end of the reception year, most children are confident in their use of numbers up 
to ten and are able to add and subtract. Most are able to write numbers accurately, 
although some write them back to front. They can understand position, size and amount. 
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Children under five make satisfactory progress in working towards desirable outcomes in 
other areas of learning while in the nursery. Once in the reception year, their progress in 
learning about the world in which we live and in creative development is good. Children’s 
information technology skills are limited in the nursery due to insufficient opportunities to 
gain experience in this area. In the reception year, however, they use information 
technology skills, for example as part of their work in mathematics. Skills such as holding 
a pencil well are not adequately developed in the nursery as insufficient attention is given 
to this area of children’s development.  
 
The progress of children under five is better in the reception year than in the nursery. 
This is because teaching in the reception year is more focused on the development of 
children’s knowledge, understanding and skills than in the nursery and more effectively 
supports their progress. 
 
At Key Stage 1, pupils make satisfactory progress in English and mathematics. Their 
progress in these subjects is supported by well structured literacy and numeracy hours. 
These provide opportunities for pupils to work on tasks matched to attainment groups 
and to learn basic skills as a whole class. Progress is supported by a good range of 
enjoyable activities. These include listening to and discussing stories in English and 
whole class mental arithmetic followed by group work with apparatus in mathematics. 
The progress of some pupils is restricted, however, by attainment groups being the same 
for both English and mathematics rather than their attainment and needs being 
considered for each of these subjects separately.  
 
Progress at Key Stage 1 is satisfactory in design and technology, geography, history, 
physical education and religious education. Progress in music is satisfactory in the 
aspects of the subject in which pupils are consistently given experience as they move 
through the school. Pupils’ progress in art is good and is effectively supported by well 
planned lessons which provide a good breadth of experience in this subject. 
 
The progress of pupils at Key Stage 1 is unsatisfactory in both science and information 
technology. While teaching is good, pupils’ progress in science is slowed because 
planning does not build on previous work as pupils move through the key stage. 
 
Pupils with special educational needs make satisfactory progress in relation to their prior 
attainment. In the reception year and at Key Stage 1, their progress is supported by well 
planned tasks which are effectively matched to their needs in English and mathematics. 
In other subjects, planned work is not as well matched to pupils’ individual needs. Few 
individual education plans for pupils with special educational needs have clear 
measurable targets. Consequently, these plans are unsatisfactory in supporting pupils’ 
progress. There is no difference in the attainment and progress of boys and girls 
throughout the school.  
 
Throughout the school, from the nursery to the end of Key Stage 1, pupils’ attitudes to 
learning are very good. They take a pride in their work. They are happy and keen to 
learn, concentrating well and trying hard even when they find a task difficult. They work 
well on their own and with others, even when working away from the teacher who is 
giving attention to another group. They share materials and resources well and handle 
them with care. Standards of behaviour both in lessons and around the school are very 
good. They are polite, friendly and helpful. They respect the views and feelings of others 
and care for the school environment. They have good relationships with each other and 
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with adults. Older pupils show care for and support younger children especially at lunch 
times. They respond well to opportunities to take responsibility, for example tidying up the 
classroom at the end of the day, collecting and delivering registers and holding doors 
open for each other and adults. All these factors have a positive influence on the 
standards they achieve and the progress they make.  
 
Pupils are usually punctual for school although a few are consistently late by up to thirty 
minutes. This disrupts the start of lessons and has an adverse effect on attainment and 
progress. The attendance record for the school is unsatisfactory, and in some classes it 
is poor. Registers are marked and totalled with insufficient care and procedures for 
monitoring and promoting good attendance are unsatisfactory. Procedures are in place 
for the following up of long term absences by the Educational Welfare Officer. This link is 
insufficiently strong, however, to address the weaknesses in attendance. The poor 
attendance rate has a negative effect on pupils’ attainment and progress. 
 
The school provides a satisfactory education for its pupils. The overall quality of the 
teaching is good. There are examples of very good teaching in most subjects at Key 
Stage 1 and in art and religious education in the reception classes. Where teaching is 
very good there is effective monitoring of pupils’ progress, questioning is used very well 
to encourage pupils to explain ideas, new work builds on pupils’ existing knowledge and 
understanding and expectations of standards of work and behaviour are very high. All 
these factors have a very positive effect on pupils’ progress and the standards they 
attain. 
 
With the exception of information technology, teachers’ knowledge and understanding of 
the subjects they teach is secure. This helps them to plan lessons to meet the needs of 
pupils of all levels of attainment. Explanations are clear and demonstration is used well. 
Teachers also provide help during lessons which is effectively matched to the needs of 
individuals and groups. Teachers give guidance to pupils about how they can improve 
their work and use praise appropriately to give encouragement. All these aspects of 
teaching help pupils to make satisfactory progress and achieve standards appropriate to 
their prior attainment. 
 
Unsatisfactory teaching is rare in the school, although there is some unsatisfactory 
teaching in the nursery. In these lessons, insufficient attention is given to how activities 
develop children’s knowledge, understanding and skills. There is insufficient awareness 
of children’s responses and strategies to involve pupils are not always well used. The 
pace of these lessons is slow and teachers are not adequately prepared, for example, by 
changing shoes or taking children’s jumpers off for physical education. 
 
The curriculum for children under five is unsatisfactory. The experiences of children in the 
nursery and reception classes are not effectively linked through an overall curriculum for 
under fives. Experiences for children in the nursery are planned in relation to the 
recommended areas of learning but staff are unclear about how to achieve this in 
practice. Planning for reception class children takes some account of the areas of 
learning but focuses more strongly on the start of the National Curriculum for which 
children still need preparation. There are too few opportunities in the reception year, for 
children to experience purposeful play, or to develop independence through activities 
which they choose for themselves. The reception year curriculum does, however, support 
children in making good progress particularly in English and mathematics. 
 



 

5 

 

The curriculum at Key Stage 1 is broad, balanced and relevant and meets legal 
requirements. It also effectively contributes to pupils’ intellectual, physical and personal 
development. Personal, social and health education are satisfactorily addressed through 
the subjects of the curriculum rather than being taught separately. Sex education is 
taught as part of science. Visitors such as the community police officer and school nurse 
contribute to pupils’ awareness of drugs misuse and how to keep safe. The introduction 
of the national literacy and numeracy initiatives are appropriate to the needs of the school 
in view of pupils’ low attainment on entry to the school and the below average results in 
the end of Key Stage 1 assessments in English and mathematics. The policies for 
English, mathematics and science are out of date and do not underpin work in these 
subjects. There are no schemes of work to support teachers’ planning in science and 
information technology. Consequently, these aspects of curriculum planning do not 
effectively support pupils’ progress and help them to achieve good standards. 
 
The provision for the arts is satisfactory. Particular strengths are the provision for art and 
dance. Standards achieved are good and pupils’ experiences in these subjects contribute 
well to their creative development. Pupils’ developing awareness of the work of visual 
artists contributes to their cultural development. Pupils learn about literature through 
listening to and discussing stories including traditional tales. The music curriculum is 
restricted, however, with too few opportunities for pupils to compose their own music. 
Drama is not established either as part of English or as a way of learning in other 
subjects. Dance club and the Gospel choir enrich the school’s provision for the arts and 
pupils take part in community arts activities which contribute to their appreciation of the 
performing arts.  
 
The assessment of nursery aged children is unsatisfactory and is not used effectively for 
planning or for recording progress. The school has recently introduced a new way of 
assessing pupils on entry to the reception year. This is a positive development which is 
helping teachers both to plan for the curriculum and to meet the needs of individual 
children. At Key Stage 1, there are no consistent assessment or marking procedures 
although a variety of ways have been used to assess pupils’ progress. There is no 
assessment in the foundation subjects. The use of assessment and recording to monitor 
progress and to plan for the needs of individuals is unsatisfactory. Teachers know their 
pupils well, however, and make effective use of this knowledge to match work to 
individual needs. 
 
There is a supportive and caring ethos in the school and pupils respond well to it. The 
ethos and the quality of relationships among pupils and between pupils and adults, help 
the school to respond to its aim of providing a happy, safe, healthy and caring 
environment. 
 
The school’s links with parents and the community are unsatisfactory. The quality of 
information provided for parents is unsatisfactory and parents frequently receive 
extremely short notice of events including school closure days. Although some parents 
feel welcome in the school, some do not. Very few parents help in school, for example 
working with groups in classrooms or listening to pupils read. Parents’ involvement in 
their children’s learning is limited and pupils’ home-school reading diaries are not well 
used. The annual reports to parents do not help them to understand how they might help 
their children with their learning and in what areas improvement is needed. The school 
prospectus and the governors’ annual report to parents both omit items which would help 
to keep parents informed. There is no active friends of the school association to involve 
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parents or raise funds to support the school. There are, however, a variety of links with 
the community which enrich pupils’ experiences, such as the opportunity for the Gospel 
choir to sing at the turning on of the Christmas lights in Liverpool and the provision of 
some training by Liverpool Football Club. 
 
The school makes good provision for pupils’ spiritual, moral, social and cultural 
development. Pupils have a clear understanding of the difference between right and 
wrong and are supportive and caring of one another. The school is appropriately aware 
of its importance in the social development of its pupils. Teachers provide very good role 
models in their courtesy and respect for pupils. Good manners are valued and pupils are 
proud to wear the sweat shirts that show them as being ‘a special friend’. The school’s 
provision for spiritual, moral, social and cultural development contributes much to the 
ethos of the school, and has a positive effect on pupils’ attitudes to learning. 
 
The headteacher has identified the need to improve standards. She is aware of the need 
for good teaching in support of this and there is a clear commitment among staff to the 
raising of standards. That the school has such very good accommodation in new 
buildings is an indication of the headteacher’s wish to provide an appropriate learning 
environment for the pupils. Some aspects of the day-to-day management of the school 
and the direction provided by the headteacher are unsatisfactory. For example, the staff 
are not provided with the leadership necessary to work as a team and to play an active 
part in decision making. There are insufficient opportunities for teachers to share good 
practice and for developments to arise from professional debate. Staff with management 
responsibilities, for example as curriculum coordinators, are not provided with the 
necessary support to fulfil their responsibilities. There is no effective means by which they 
can initiate and lead curriculum developments. Similarly, parents are not encouraged to 
play an active role in the life of the school and to form a partnership with the school in the 
education of their children. Some parents feel that they actively discouraged from helping 
in the school. 
 
The monitoring of work in the classrooms is unsatisfactory. The headteacher’s monitoring 
is not regarded by staff as helpful and supportive due to insufficient consultation and a 
lack of agreed procedures. Curriculum coordinators are not effectively involved in 
monitoring and sharing good practice to improve standards and support pupils’ progress. 
The involvement of both staff and governors in drawing up and reviewing the school 
development plan is unsatisfactory.  
 
The governing body is not strategically involved in the governance of the school. Many 
governors have very little awareness of their responsibilities. Some governors are 
unaware that they have a decision making role. Governors are insufficiently involved in 
the life of the school, including the monitoring of its policies. They do not provide the 
essential role of ‘critical friend’ to the school. While the headteacher maintains regular 
contact with the chair of the governing body, many governors do not see the work of the 
school in action. The support provided by the governing body for the work of the school is 
very weak. The statutory requirement for staff to be appraised in line with local authority 
practice is not met and some governing body policies and procedures such as those 
relating to the remuneration and promotion of staff are not in place. 
 
Staffing, accommodation and resources are satisfactorily managed. Staff are well 
deployed to meet pupils’ needs. The headteacher having responsibility for managing 
three subjects, however, is inefficient. The awarding of discretionary salary points by the 
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governors without formally agreed criteria and grievance procedures is unsound. The 
school has very good accommodation and makes satisfactory use of it, with the 
exception of two empty classrooms due to pupil numbers being lower than predicted. 
There is no school library, however, to support pupils in developing skills of independent 
enquiry. Resources for learning are adequate in most subjects and are effectively 
deployed. 
 
In relation to its context and income, and in terms of pupils’ progress and the quality of 
education provided, the school provides satisfactory value for money. 

 
Key issues for action 
 
In order to build on the existing good practice, rectify the weaknesses and improve the 
quality of education within the school, the governing body, headteacher and staff should: 
 
raise standards in English, mathematics, science and information technology by: 
identifying targets for improvement in each aspect of these subjects; 
 
involving the subject coordinators in leading developments and in monitoring the 

effectiveness of delivery of their subjects; 
 
sharing good practice among staff and developing a coordinated approach to the 

teaching of science and information technology; 
 
updating the policies for English, mathematics, and science and developing schemes of 

work to support teachers’ planning throughout Key Stage 1 in science and information 
technology. 

 
improve the quality of leadership and management in the school by: 
strengthening relationships and communication between the headteacher, staff, 

governors and parents; 
 
providing the governing body with support to take on its responsibilities and to develop its 

management role in relation to the school; 
 
involving staff in the decision making processes of the school; 
 
developing effective monitoring of the work of the school and providing support to 

members of staff with coordinating roles to enable them to fulfil their management 
responsibilities. 

 
improve provision for children under five by: 
developing an overall curriculum for under fives to include the recommended areas of 

learning in both the nursery and reception year and the link with the start of the 
National Curriculum in the reception year; 

 
improving the focus of activities in the nursery to support children’s progress in working 

towards identified learning intentions; 
 
improving the quality of the teaching in the nursery. 
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introduce assessment procedures to inform planning and support progress throughout 

the school by: 
developing portfolios of work in each subject linked to National Curriculum levels to 

support standardisation of teachers’ assessments; 
 
developing the recording of pupils’ progress to support planning and teaching. 
 
improve levels of attendance and punctuality by: 
developing procedures for the monitoring and promotion of good attendance. 
 

Introduction 

 
Characteristics of the school 
 
Monksdown County Primary Infants School, with 269 pupils on roll, is above average in 
size, when compared with similar schools nationally although the number of pupils is 
falling. In the infant school there are 101 boys and 94 girls and in the nursery there are 
34 boys and 40 girls. Children in the nursery are part-time and attend for either morning 
or afternoon sessions.  
 
The school is housed in modern buildings opened in September 1997. It is situated in the 
Norris Green area of Liverpool and draws its pupils mainly from an estate of local 
authority housing. The area is high in unemployment. The proportion of pupils eligible for 
free school meals has risen substantially in the last five years and is very high when 
compared to infant schools nationally. The attainment of many pupils on entry to the 
school is low and some have poor skills in spoken English. The percentage of pupils 
throughout the school with special educational needs is considerably lower than the local 
education authority average. There are no pupils with a statement of special educational 
needs but 47 are on the school’s special needs register. Two pupils are from minority 
ethnic backgrounds. There are no pupils from homes where English is not the first 
language. 
 
The school aims to provide a learning environment which is exciting, stimulating and 
challenging and in which every child can realise their full potential. It aims to make full 
use of all resources to improve standards of attainment, particularly in literacy and 
numeracy. It also seeks to be a happy, safe and healthy place. 



 

9 

 

The staff are committed to ensuring that children reach their full potential in all aspects of 
their education. In support of this, the school’s priorities for this academic year include the 
raising of standards especially in English and mathematics and the development of links 
with the community. The involvement of parents in their children’s learning and the 
strengthening of links with the community will be important in improving pupils’ progress 
and the standards they attain.  
 
Key indicators 
 
Attainment at Key Stage 11 

Number of registered pupils in final year of Key Stage 1 Year Boys Girls Total 

for the latest reporting year: 1997 36 31 67 

 

National Curriculum Test/Task Results Reading Writing Mathematics 

Number of pupils Boys 18 20 18 

at NC Level 2 or Girls 22 23 20 

above Total 40 43 38 

Percentage at NC School 65 (66) 72 (55) 63 (62) 

Level 2 or above National 83 (78) 83 (79) 87 (82) 

     

Teacher  Assessments English Mathematics Science 

Number of pupils Boys 20 20 16 

at NC Level 2 or Girls 23 24 23 

above Total 43 44 39 

Percentage at NC School 72 (69) 73 (75) 65 (70) 

Level 2 or above National 83 (79) 87 (82) 85 (84) 

                                                 
1
 Percentages in parentheses refer to the year before the latest reporting year 
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Attendance 

 

Percentage of half days (sessions) missed   % 

through absence for the latest complete Authorised  School 4.31 

reporting year: Absence National comparative data 6.0 

 Unauthorised  School 2.48 

 absence National comparative data 0.5 

 

Exclusions 
 

Number of exclusions of pupils (of statutory school age)  Number 

during the previous year: Fixed period 0 

 Permanent 1 

 

Quality of teaching 

 

Percentage of teaching observed which is:  % 

 Very good or better 16.5 

 Satisfactory or better 97.5 

 Less than satisfactory 2.5 
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PART A: ASPECTS OF THE SCHOOL 

 
Educational standards achieved by pupils at the school 
 
Attainment and progress 
 
Standards of attainment for most children under five are in line with the desirable 
outcomes in each of the areas of learning by the time they reach the end of the reception 
year. The proportion of pupils in the school attaining standards in line with the national 
expectation at the end of Key Stage 1 in English and mathematics is below the national 
average. In science, it is well below the national average. Less than two-thirds of pupils 
attain the national average in the core subjects of the National Curriculum at the end of 
Key Stage 1. A few pupils attain standards above the national averages in these 
subjects. In design and technology, geography, history, and physical education, most 
pupils attain standards in line with the national expectations. In music, pupils’ attainment 
is generally in line with the national expectations in the aspects of the subject on which 
the school places emphasis. Their skills in composing and recording compositions are 
below average, however, due to insufficient opportunities to practise this aspect of music. 
In religious education, most pupils attain standards in line with expectations outlined in 
the Locally Agreed Syllabus. In art, most pupils attain standards above the expectation 
for their age. In information technology, pupils’ attainment is below the national 
expectation. 
 
The Key Stage 1 results for 1997 show the proportion of pupils attaining level 2 or above 
in English and mathematics to be below the national average. When compared with the 
school’s results for the previous year, the percentage of pupils achieving level 2 or above 
in writing has increased, reflecting some success in the school’s efforts to improve 
standards. While most pupils’ attainment is in line with the national average in reading 
and writing, many pupils’ attainment is below the national expectation. Standards are 
better in speaking and listening, with almost all pupils’ attaining in line with the national 
expectation by the end of the key stage. Although many pupils attain the national 
standard in mathematics and a few attain the level above, about a third of pupils’ 
attainment is below the national average. The school has identified targets for raising 
standards, especially in English and mathematics. The introduction of literacy and 
numeracy hours are starting to make an impact on the improvement of standards in 
pupils’ basic skills. 
 
Attainment on entry to the nursery is poor, with many children having poor skills in 
spoken language. Attainment continues to be poor when children enter the reception 
year. By the end of the reception year, however, most children achieve the desirable 
outcomes of learning and are well prepared for entry to Key Stage 1. 
 
Children under five achieve satisfactory standards in language and literacy by the end of 
the reception year. Progress in this area is unsatisfactory in the nursery as teaching is 
insufficiently focused on developing skills for early reading and writing. Their good 
behaviour supports them, however, in using and developing listening skills. In the 
reception year, children make good progress in language and literacy. On entry to Key 
Stage 1, most have developed satisfactory pre-reading skills and are able to recognise 
initial letters, blended sounds and key words. Many understand simple grammar. Some 
are able to read very simple texts. Most children are able to write familiar letters and their 
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own name although some find this difficult. Some are able to copy sentences and a few 
are able to write short sentences on their own. 
 
Children under five achieve satisfactory standards in mathematical understanding. By the 
end of the reception year, some exceed the desirable outcomes for children under five in 
this area and are working towards level 1 of the National Curriculum. Progress in this 
area is unsatisfactory in the nursery as children are not provided with tasks which 
sufficiently challenge their thinking and so develop their understanding. Once in the 
reception year, children make good progress in developing their number skills. They are 
confident in their use of numbers up to ten and some are able to add and subtract 
numbers up to ten. They recognise shapes and understand position, size and quantity. 
Most are able to record numbers accurately. 
 
Children under five enjoy learning about the world in which we live. While in the nursery 
they make satisfactory progress in this area of learning, for example in thinking about and 
discussing where they live, their families and important events in their lives. In the 
reception classes, they make good progress. They develop an understanding of past and 
present, including different lengths of time in the past through the effective use of 
activities which, for example, require them to place teddy bears of different ages in order. 
Opportunities for discussion, for example about friendship, contribute well to their 
spiritual, moral and social development. Information technology skills are well developed 
in the reception classes, although there are too few opportunities for them to develop 
these skills while in the nursery. 
 
Children make satisfactory progress in their physical development both in the nursery 
and reception classes. By the end of the reception year they have developed skills in 
throwing and catching and in balancing. They enjoy the many opportunities to develop 
physical skills, for example pretending to stride through muddy fields while on a ‘bear 
hunt’ in the nursery. Team games make a good contribution to their progress in the 
reception year. 
 
While in the nursery, children make satisfactory progress in their creative development. 
They enjoy art, music and dressing up activities. Progress in this area is better in the 
reception classes, however, where a good range of activities support the development of 
their skills in art. Teachers’ high expectations of their art work support them in making 
very good progress as they learn to print with junk objects and consider the work of artists 
such as Kandinsky. Their progress in dance and music is satisfactory in the nursery and 
is good in the reception year. 
 
By the time they reach the end of Key Stage 1, pupils have made good progress in 
developing speaking and listening skills. They listen very well to their teachers and to 
each other and answer questions well. Most pupils’ progress in reading is satisfactory 
and the concentration on the teaching of reading skills during literacy hour is starting to 
make a positive contribution to progress in this important area. Most pupils are able to 
read their reading scheme books accurately and confidently by the end of the key stage, 
but their reading is sometimes a little hesitant. A small number of pupils are able to read 
fluently, confidently and with good understanding. Pupils make satisfactory progress in 
developing their writing skills and, by the end of the key stage, most pupils are able to 
write a series of linked sentences using capital letters and full stops correctly. A few are 
able to write at length, for example, retelling a story they have heard. Some are starting 
to use more complicated punctuation, such as speech marks, with a good awareness of 
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their purpose. Handwriting is usually neat and evenly formed although, as a result of the 
school policy, pupils print rather than join their letters.  
 
Pupils make satisfactory progress in developing numeracy skills as they move through 
Key Stage 1. By the end of the key stage, most pupils understand the relationship 
between addition and multiplication and a few understand the use of negative numbers. 
Pupils are aware of repeating patterns in times tables and a few are able to use this 
knowledge to solve problems using money. They are able to measure accurately using 
centimetres and record measurements in a variety of ways, for example using graphs. 
Their progress in developing an understanding of shape and in using mathematical 
language is good.  
 
Most pupils’ progress in science is unsatisfactory at Key Stage 1. While teaching is good, 
progress is affected by unsatisfactory planning which does not build on pupils’ existing 
knowledge, understanding and skills as they move through Key Stage 1. Consequently, 
pupils are not challenged sufficiently in science as they move through the key stage. 
 
Pupils make good progress in art at Key Stage 1. Their progress is at least satisfactory in 
design and technology. In physical education their progress in dance is good. The work 
of a visiting teacher of dance makes a very positive contribution to their progress in this 
area. In other aspects of physical education and in geography, history, and religious 
education pupils’ make satisfactory progress as they move through the key stage. In 
music, pupils make satisfactory progress in the aspects emphasised by the school but 
their progress in this subject is unsatisfactory overall due to the limited range of 
experiences they are offered. In particular, progress in composing and recording 
compositions is restricted due to insufficient opportunities to develop these skills. In 
information technology, progress is unsatisfactory due to teachers’ lack of confidence in 
teaching information technology.  
 
Pupils with special educational needs make satisfactory progress through work which is 
well matched to their needs in English and mathematics. In other subjects, planned work 
is less effective in supporting pupils with special educational needs as they are expected 
to do the same work as the rest of the class. Sometimes, they are given more support 
than other pupils which helps them to progress. On other occasions, they are expected to 
do less which does not support their progress. Few individual education plans have clear 
measurable targets and in many cases the period between reviews is unclear. 
Consequently, they are unsatisfactory in supporting the progress of pupils with special 
educational needs. There is no difference in the attainment and progress of boys and 
girls.  
 
Attitudes, behaviour and personal development 
 
Pupils throughout the school have very good, positive attitudes to learning and take a 
pride in their work. They are enthusiastic, happy and keen to learn and show maturity 
and responsibility in their approach to work. They listen attentively to teachers during 
lessons and at assembly times. They are keen to answer questions and share their work 
with the rest of the class. They try hard and concentrate well when working in groups or 
on their own. They also work well when away from the teacher while she is working with 
another group. Attitudes of pupils with special educational needs towards learning are 
good and teachers give encouragement and support. Pupils’ attitudes to their learning 
have a positive effect on their progress and the standards they achieve. 
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Pupils’ behaviour in class and around the school is very good. They are co-operative, 
courteous and trustworthy. They respect the views of others and care for the school 
environment. Pupils support each other and share classroom resources, such as objects 
for printing in art, or calculators in mathematics. Attitudes to discipline are particularly 
good and are accompanied by confidence and self-esteem. Pupils respond well to a 
range of sticker rewards and they are prepared to ask for one if they feel they have done 
well and their teacher has not offered one. The school functions as an orderly community 
and pupils’ behaviour has a positive effect on the quality of life in the school. One pupil 
was permanently excluded from school during the last academic year. 
 
Pupils’ very good behaviour and attitudes to learning are established in the school when 
they are under five and are built on as they move through Key Stage 1. Children under 
five enjoy school and, in the nursery, they separate from their parents quickly. They learn 
to take turns, to share and to listen to others. They respond well to opportunities to take 
responsibility, for example tidying away. While in the reception classes, they form positive 
relationships with each other and show care and concern for their friends. 
 
Relationships are good throughout the school from the nursery to the end of Key Stage 
1, both between pupils and between pupils and adults. Pupils are friendly and caring and 
show trust and respect for their teachers and other adults. They are developing good 
social and personal skills and many show initiative and responsibility when working 
independently or in groups. During question and answer sessions in lessons, they wait 
patiently while other pupils answer. When the teacher indicates that a pupil has produced 
good work, during sharing time at the end of a lesson, the pupils show their appreciation 
and support by clapping. Older pupils show care for and support younger pupils 
especially at lunch times. They accept responsibility when it is given, for example tidying 
up in class at the end of the day, collecting and delivering registers, collecting milk for the 
class and holding doors open for each other and adults. 
 
Opportunities to reflect on their experiences in religious education and in circle time make 
an important contribution to their personal development. The school’s practice of two 
pupils in each class being given red sweat shirts to wear for a week to show that they are 
‘special friends’ also contributes well to their personal development. The red sweat shirts 
not only reward them for being helpful but provide further encouragement to them to take 
care of each other. The school also selects a charity to support each year which helps 
pupils to be aware of the needs of others. 
 
Attendance 
 
The attendance record of pupils is unsatisfactory and in some classes it is poor. The 
attendance rate is below the national average and many classes have weeks when it is 
well below the national average. Registers are marked and totalled with insufficient care. 
Ill health, such as colds and coughs, are given as the most frequent reasons for absence. 
There are occasions when the school receives no explanation from parents of the 
reasons for a pupil’s absence even when a reason has been requested. A few pupils are 
kept on the school’s register having left the school because the school has not received 
confirmation that they have been admitted to other schools. Most pupils are punctual 
although a few are consistently late by up to thirty minutes, which disrupts the beginning 
of lessons. The times of the school day are included in the prospectus and persistent 
lateness is normally followed up with a letter home. Pupils’ unsatisfactory attendance and 
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punctuality has a negative effect on their attainment and progress. 
 

Quality of education provided 
 
Teaching 
 
The overall quality of teaching is good. It is satisfactory or better in nine out of ten 
lessons, unsatisfactory teaching being rare. It is frequently good and is very good or 
excellent in almost one in five lessons. The quality of teaching in the school, at Key Stage 
1 and in the reception year, makes a positive contribution to pupils’ progress and the 
standards they attain.  
 
Some excellent teaching of dance by a visiting specialist takes place as part of the 
school’s provision for physical education. In these lessons, the pace is brisk and the 
teacher participates in some of the dance, communicating a tremendous sense of 
enthusiasm to the pupils. This has the effect of motivating the pupils and increasing their 
involvement, so helping them to make very good progress. Within the lessons, teaching 
points are selected which focus on specific aspects of movement which support pupils in 
progressing to the next stage of their learning. 
 
There are examples of very good teaching in most subjects at Key Stage 1 and in art and 
religious education in the reception classes. Where teaching is very good, pupils’ 
progress is carefully monitored and questioning is used very effectively to check pupils’ 
understanding. Sometimes open-ended questions are used. These not only challenge 
pupils’ thinking and develop their understanding of the lesson’s subject matter, but 
provide opportunities for them to explain ideas, so using and developing their speaking 
and listening skills. These lessons are also very thoroughly prepared to ensure that new 
work builds on pupils’ existing knowledge, understanding and skills. Teachers’ 
expectations of standards of work and behaviour are very high. All these factors have a 
very positive effect on the standards pupils attain and the progress they make. 
 
With the exception of information technology, teachers’ knowledge and understanding of 
the subjects they teach is secure. This helps them to plan lessons with clear learning 
intentions and to meet the needs of pupils of all levels of attainment. It also supports the 
pupils in developing the language of the subject concerned as in science, for example, 
teachers use appropriate vocabulary and use a suitably scientific approach. Teachers 
also provide help during lessons which is effectively matched to the needs of individuals 
and groups. They give appropriate feedback to pupils to help them to improve their work 
and use praise well to give them further encouragement. While teachers are usually 
effective in checking pupils’ understanding during lessons and in supporting pupils while 
they work on tasks, their use of day-to-day assessment is unsatisfactory in informing the 
planning of future lessons. This specific aspect of teaching, therefore, does not support 
pupils’ progress nor does it contribute positively to the standards attained. Teachers’ lack 
of secure subject knowledge in information technology also has a negative effect on 
pupils’ progress and the standards they attain in this area.  
 
In many subjects, well structured lessons begin with clear introductions and conclude 
with a review of pupils’ work and the lesson content. This helps pupils, including those 
with special educational needs, to make good progress and achieve standards 
appropriate for their abilities. It is a particularly effective means of reinforcing pupils’ 
learning and is used especially well in the teaching of English, mathematics, art and 
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history. 
 
Teachers manage pupils and resources well and give clear instructions. This allows time 
to be used effectively which contributes to pupils’ progress. Well prepared resources 
which are set out on pupils’ tables before the lessons start contribute positively to pupils’ 
attainment and progress. In mathematics, for example, pupils in Year 2 are supported by 
clearly understood work cards. Artefacts are used well to fire pupils’ imagination, for 
example in design and technology. In history, the effective use of resources, such as 
posters, develops pupils’ historical understanding. Good use is made of teaching 
opportunities as they arise. While a few pupils share their work with the rest of the class 
at the end of a Year 1 English lesson, for example, the teacher emphasises the use of 
capital letters and full stops and the quality of handwriting to help all pupils in the class to 
learn. 
 
Explanations are clear and support the development of pupils’ understanding of difficult 
ideas. In a Year 1 religious education lesson, for example, pupils are helped to 
understand the importance of the Bible to Christians as they think about the story of 
Noah’s ark. Demonstration is used well, for example in science. In Year 2, pupils watch 
experiments to see what happens when soil becomes wet and in Year 1 they learn about 
the changes that take place when water freezes. Teachers’ use of these practical 
activities contributes effectively to pupils’ knowledge and understanding. Satisfactory use 
is made of homework. Pupils take home reading books to share with their families and 
occasionally have work sheets to complete at home. 
 
Unsatisfactory teaching is rare in the school, although there is some unsatisfactory 
teaching in the nursery. In these lessons, learning intentions are not clear and insufficient 
attention is given to how activities develop children’s knowledge, understanding and 
skills. This results in teachers overseeing activities rather than being involved in focused 
teaching to support progress. There is insufficient awareness of children’s responses, 
and strategies to involve children are not always well used. The pace of lessons is often 
slow and teachers are not adequately prepared, for example, by changing shoes or 
taking children’s jumpers off for physical education. 
 
The curriculum and assessment 
 
The curriculum for children under five is unsatisfactory. There is no overall curriculum to 
provide continuity between the nursery and reception classes. Planning in the nursery is 
framed in the recommended areas of learning but staff are unclear about how to achieve 
this in practice. Insufficient attention is given to promoting children’s progress which is 
consequently unsatisfactory. Planning for reception-aged children takes some account of 
the areas of learning but is largely based upon the National Curriculum, for which children 
still need preparation. There are too few opportunities for purposeful play, activities 
though which children explore and enquire and activities which children choose for 
themselves. The curriculum for the reception year does, however, help children to make 
up much lost ground, particularly in language and literacy, and mathematics and 
prepares them for entry to Key Stage 1.  
 
The curriculum at Key Stage 1 is broad, balanced and relevant, and promotes pupils’ 
intellectual, physical and personal development. It meets the requirements of the 
National Curriculum and religious education. There is no formalised programme of 
personal, social and health education but these areas are satisfactorily addressed 
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through the subjects of the curriculum. Sex education is taught through science, and 
visitors such as the community police officer and school nurse contribute to pupils’ 
awareness of drugs misuse and how to keep safe. 
 
The school has recently started to follow the National Literacy and Numeracy initiatives 
which is very appropriate in view of pupils’ low attainment on entry and below average 
Standard Assessment Test results at the end of Key Stage 1. This initiative is further 
supported by targets set by the school to improve attainment in English, mathematics 
and science by given percentages.  
 
Timetables vary from class to class which makes it difficult for curriculum coordinators to 
gain an accurate overview of time spent on individual subjects. There are differences in 
time allocations between classes. Religious education is given insufficient time as 
assemblies are incorrectly included as curriculum time for this subject. The overall length 
of teaching time varies from class to class, and is often less than required. 
 
Long term planning to provide schemes of work in individual subjects is generally 
unsatisfactory. Schemes of work for English and mathematics are satisfactory as they 
follow national project recommendations, and mathematics is appropriately 
supplemented by a commercial scheme. The scheme of work for art is good and 
contributes well to standards attained in this subject. There are no schemes of work for 
science, physical education and design and technology. This has a particularly negative 
effect in science. In design and technology and in physical education the lack of 
appropriate schemes of work means that teachers are not provided with effective support 
in planning for the consistent development of pupils’ knowledge, understanding and skills 
in these areas. The new policy for information technology is satisfactory but is not yet 
used. This policy was developed with the junior school and is a good development, 
starting to make curricular links between Key Stages 1 and 2. The schemes of work for 
the remaining subjects vary considerably in format, detail and presentation and are not 
sufficiently clear to ensure pupils’ progress as they move through the school. This 
contributes to their lack of high attainment in these subjects. Policies have been written in 
support of all subjects, but these too are variable in standard and none are dated. 
 
Medium and short term planning is satisfactory. Teachers work hard to provide 
comprehensive half-termly plans. These generally pay good regard to all attainment 
targets in each subject. Exceptions to this are composing in music, and control in 
information technology.  
 
Weekly and daily plans are satisfactory and make reference to the knowledge, skills and 
understanding that teachers expect pupils to develop, as well as organisation of work. 
They take good account of pupils’ prior attainment. Work is generally set to match pupils’ 
needs, and groupings within classes ensure that all pupils have equal opportunities for 
learning and working together at their own level. Attainment groupings for English and 
mathematics are the same, which means that insufficient attention is given to variations 
in pupils’ individual attainment levels in each of these subjects.  
 
Year group teachers plan together which provides a good consistency of work between 
classes. Linking of work between year groups is satisfactory but is hindered by the lack of 
schemes of work in some subjects in effectively supporting progress through increasing 
the depth and difficulty of aspects covered. Liaison with the junior school is developing 
well with some joint planning, for example in information technology, and tracking of 
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pupils’ progress to the end of Key Stage 2 developing. Links between nursery and 
reception classes are poor as they follow different curricula and do not liaise over 
planning.  
 
Curriculum co-ordinators have recently started to monitor all mid-term plans which is 
proving successful in helping them to gain an overview of subject coverage in Years 1 
and 2. They also receive the plans for the nursery and reception classes and there is 
confusion about their responsibilities in relation to the early years curriculum. 
 
The quality of the curriculum is adversely affected by the lack of development in many 
subjects. While English and mathematics have been prioritised, there is a lack of 
development for most other subjects. Other than the purchase of resources, for example, 
there has been no development of the science curriculum to raise standards of 
attainment. 
 
There is a satisfactory range of extra-curricular activities including football and rugby, 
although there are no competitions between schools. The Gospel choir and dance clubs 
do much to promote pupils’ musicality and appreciation of the performing arts. 
Appropriate plans are in place to further develop extra-curricular activities and increase 
the numbers of staff involved to approximately two thirds. 
 
The provision for the arts is satisfactory overall. Particular strengths are the provision for 
art and dance within the taught curriculum. Standards achieved in art and dance are 
good and the subjects promote pupils’ imagination, expression and creative 
development. Appreciation of literature is developed through the study of fiction and 
poetry. The music curriculum, however, is unexciting with insufficient opportunities for 
creative music-making. Drama is not established either as part of English or as a way of 
learning in other subjects. Pupils take part in arts activities in the community, for example 
the Gospel choir sang at the turning on of the Christmas lights in Liverpool, which 
contribute well to their appreciation of the performing arts. 
 
The assessment of nursery-aged children is unsatisfactory and not is used effectively in 
planning for individuals or the curriculum, or for tracking progress. There is no 
assessment to compare what teachers intend children to learn with their actual learning. 
This prevents the identification of gaps in children’s skills, knowledge and understanding 
and planning to remedy them. The day to day assessment of reception aged children is 
in line with that at Key Stage 1. Although baseline assessment has been used for some 
time, the latest model introduced this year has proved very useful in identifying children’s 
strengths and weaknesses on entry to reception, and is being well used to plan for both 
curriculum emphasis and individuals. 
 
There are no assessment or marking policies, and various procedures have been used to 
assess pupils’ attainment in Key Stage 1. These include commercial assessments for 
science and mathematics, and a range of tests in English. There is no assessment of 
attainment in the foundation subjects. These assessments are insufficiently used to chart 
progress, meet the needs of individuals or plan for the future, and generally do not relate 
to work covered to identify whether the planned learning has taken place. This has a 
negative effect on ensuring pupils’ progress. A system of work sampling has begun and 
portfolios containing samples of every pupil’s work in English, mathematics and science 
are passed from Year 1 to Year 2 when pupils move up. These are not always related to 
National Curriculum levels, however, to provide information on standards of attainment. 
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Portfolios of work which are assessed in relation to National Curriculum levels to help 
teachers’ assessments are developing. 
 
The use of day-to-day assessment is satisfactory. Teachers know their pupils well and 
make good provision to match work to individual needs. While pupils with special 
educational needs have targets set in individual education plans, and are supported 
towards achieving them, they are variable in quality. Some targets are insufficiently 
specific and progress towards them is inadequately noted to inform the next set. Marking 
is positive, regular and supportive, but rarely tells pupils how they might improve their 
own work. Parents are not sufficiently well informed of their children’s progress through 
their annual reports which tend to concentrate on work covered rather than what pupils 
have learned.  
 
Pupils’ spiritual, moral, social and cultural development 
 
The provision for the pupils’ spiritual, moral, social and cultural development is good. The 
school is successful in meeting the aims of its recent policy for teaching and learning 
which places strong emphasis upon the need to develop these aspects throughout the 
curriculum. 
 
Pupils’ spiritual development is effectively promoted during effective acts of collective 
worship. These allow pupils time to think about themselves and their attitudes towards 
others, for example reflecting on the meaning of making a new year’s resolution. During 
acts of collective worship, pupils give prayers for those they love and others in need 
around the world. Many subjects of the curriculum also contribute well to pupils’ spiritual 
development. In art, from their under fives education to the end of Key  
Stage 1, pupils experience a sense of awe and wonder as they explore printing 
techniques and look at shape and colour. In science, for example, Year 1 pupils express 
amazement at the patterns in the large rounded pieces of ice created when balloons 
have been filled with water and frozen. 
 
A very strong moral code is consistently developed throughout the school and in 
classrooms from the start of under fives education to the end of Key Stage 1. Pupils 
clearly know the difference between right and wrong and this is shown in their respect for 
people and property. Pupils’ awareness of right and wrong is effectively developed 
through stories. While listening to the story of ‘Goldilocks and the Three Bears’, for 
example, pupils are asked what they think of the behaviour of Goldilocks in going into 
someone else’s house without asking. Listening to the experience of others in circle time 
and the regular positive feedback they receive from adults also provides effective support 
for pupils’ moral development.  
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The school is keenly aware of its importance in the social development of the pupils. 
Teachers provide very good role models in their courtesy and respect for pupils. Good 
manners are valued and encouraged. At the start of their under fives education, children 
are made aware of others and the importance of sharing and taking turns. In the nursery, 
they learn to play and work together. Despite the effort required to open doors, for 
example, pupils are encouraged to assist others moving between corridors. The system 
of two pupils in each class wearing red sweat shirts that show them to be a ‘special 
friend’ provides good encouragement to pupils to be caring and considerate towards 
others. Equal opportunities and respect for others are promoted well informally and 
during circle time when pupils reflect on their experiences. For example, each pupil can 
choose whether or not to speak about themselves in the knowledge that they will be 
heard and not interrupted by more dominant peers. The school’s involvement in charities 
to which pupils can relate well also makes a good contribution to their social 
development, for example the sending of gifts to children in schools on Armenia and 
Bosnia.  
 
The school’s provision for pupils’ cultural development is good. Pupils experience the 
cultures of others, particularly through art, music and religious education. From the start 
of their under fives education they listen to and discuss traditional tales. In art they have 
good opportunities to respond to the work of artists from other cultures. Pupils at Key 
Stage 1 learn about Judaism and, as part of a study of light make clay pots to hold 
candles for Diwali. Extra curricular activities such as the Gospel choir and visitors to the 
school also contribute well to pupils’ cultural development. Dancers from Bulgaria and 
India, art from Africa and visits from local black artists make a significant contribution. 
Pupils also make occasional visits to centres of religious and cultural importance such as 
art galleries, museums and places of worship which enrich their cultural development.  
 
Support, guidance and pupils’ welfare 
 
The school’s provision for support, guidance and pupils’ welfare is satisfactory overall. 
The school functions as an orderly community and pupils’ behaviour has a positive effect 
on the progress they make and on the quality of life in the school. Relationships are good 
among pupils and between pupils and staff and the school provides a caring 
environment. Pupils care about each other and feel comfortable sharing their concerns 
with staff. The school provides broadly effective support and advice for its pupils, but this 
provision is not sufficiently well informed by formalised monitoring and evaluation of their 
academic progress, personal development or attendance. Support for pupils with special 
educational needs is satisfactory but in need of improvement. Teachers’ use of ability 
groups within their classes and the school’s use of the local education authority special 
needs support service to look at assessments and support individual pupils contribute 
well to the progress of pupils with special educational needs. The use of the same groups 
for the teaching of English and mathematics does not adequately support all pupils in 
making the best progress. Higher attaining pupils are given work that is more challenging. 
 
Behaviour is well managed throughout the school and there are effective measures to 
promote discipline and good behaviour, with an emphasis on praise and reward. Stickers 
provide an effective incentive for pupils. Incidents of anti-social behaviour or bullying are 
rare but procedures are in place to deal with them swiftly and sensitively. Appropriate 
child protection procedures are in place and meet legal requirements. There is a named 
member of staff with responsibility for child protection and there is effective 
communication to ensure staff are aware of child protection issues and procedures. 
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There are two fully qualified first aiders and two trained in emergency procedures. 
Suitable procedures for dealing with and recording accidents have been established. The 
school does not, however, inform parents of head bumps in writing. Parents bring 
medicines into school for their children and these are distributed by the headteacher. The 
dispensing of medicines is not satisfactorily recorded. All asthma inhalers are kept in 
class and pupils administer them themselves. While there is a first aid box in every 
classroom, these are not visible and the contents are insufficient. There are no notices 
displayed in and around the building to advise where first aid boxes may be found or who 
the first aiders are. 
 
Risk assessments for health and safety have taken place in the new building and 
electrical equipment is checked yearly. Fire drills take place at least every term. The 
headteacher and the health and safety governor consider that the fire alarm is too quiet 
to be heard during all activities, for example when pupils are involved in musical activities. 
There is no alarm in the disabled toilet. The doors in the new building are heavy and the 
height of the handles make it difficult for pupils to open them.  
 
Procedures for promoting and monitoring good attendance are poor. Registers are not 
always marked and totalled with sufficient care and the monitoring of attendance by the 
school is insufficiently rigorous. There is little guidance for teachers on the completion of 
registers and what is done is not consistent across the school. Marking does not clarify 
why a pupil was absent, only that they were. There is no written policy on attendance or 
punctuality, although the school does have expectations, which are communicated to 
parents and pupils. The persistent lateness of a very few pupils, however, is an ongoing 
problem as it disrupts the start of lessons and has a negative effect on pupils’ progress. 
Procedures are in place for following up long term absences and there is evidence of 
visits to the school by the Educational Welfare Officer. The link with the Educational 
Welfare Officer is insufficiently strong, however, to support good attendance. There is 
good liaison with external support agencies such as educational psychologist, learning 
support for pupils with special educational needs, the school nurse and the library 
service. 
 
Partnership with parents and the community 
 
The overall quality of links with parents and the community is unsatisfactory. The quality 
of information provided for parents is unsatisfactory. Parents frequently receive far too 
little notice of events including school closure days, for example parents are sometimes 
given only one working day’s notice that the school will be closed for staff training. On 
one occasion, parents of children in the nursery were given no written notification that the 
nursery would be closed for this purpose. While some parents feel welcome in the 
school, a very concerned minority feel that they are unwelcome. The annual reports to 
parents provide information to parents about the work their child has covered but they are 
not effective in indicating the areas in which improvements are needed. They do not, 
therefore, support parents in helping their children at home. While pupils have 
home-school reading diaries, these do not provide an effective link between home and 
school. Few parents use the diaries to comment on their child’s reading and teachers’ 
comments do not effectively guide parents in supporting their children at home. There are 
appropriate opportunities for parents to discuss their children’s progress with teachers 
both at parents’ meetings and more informally. Few parents help in school and some feel 
that the school does not welcome their help in classes. There is presently no active 
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parents’ association to raise funds for the school although some parents would like to be 
involved. There was, however, a small but very active action group of parents who made 
good efforts in the campaign to gain new buildings for the school. The energy of this 
group is no longer used by the school. 
 
The school prospectus and annual report of the governing body to parents omit some 
items which would help to keep parents informed. Information on the school’s sporting 
aims and provision for sport are omitted from the school prospectus. The governing 
body’s annual report to parents does not include information on the annual parent’ 
meeting nor on how sporting aims have been met and what sporting achievements there 
have been. 
 
This year the school did not attend Harvest Festival although there are links with the 
church. Links with both the church and the police enhance pupils’ learning. Pupils benefit 
from a variety of educational visits to museums and art galleries and environmental 
excursions. A variety of visitors to the school also make a valuable contribution to pupils 
learning. These include a Caribbean steel band and an Indian dance group, the 
community policeman, a poet and the school nurse. Liverpool football club give some 
training. While the new building was being constructed, the architect spoke to pupils 
about the number of jobs involved in a new build situation and the building works 
manager told them about the different materials used on the site. The school’s Gospel 
choir has won some well deserved acclaim in the area and has performed at several city 
functions including the switching on of the Christmas lights. All these links make a good 
contribution to pupils’ intellectual development, understanding of society and citizenship 
and their personal and social development. The school wishes to further develop links 
with the community and increase the community use of the premises. 
 
There are positive links with the adjoining junior school which are starting to include the 
curriculum, for example the junior school has introduced the reading scheme used by the 
infants to help progress in this area. The development of a joint policy for information 
technology is a good initiative which will support teachers in planning for pupils’ progress. 
Arrangements are in place to ease pupils’ transfer at the age of seven which include Year 
3 teachers visiting the infant school to teach Year 2 pupils for half a day. A particularly 
positive aspect of the transfer arrangements is that Year 2 pupils see their own work from 
the infant school displayed in their classrooms at the start of their first term in the junior 
school. Pupils who have school meals eat in the junior school hall, the meals having 
been prepared in the junior school, which also helps them to get to know the junior 
school.  
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The management and efficiency of the school 
 
Leadership and management 
 
Many of the school’s aims underpin and give direction to its work. These include a 
commitment to raising standards of attainment especially in English and mathematics 
and the provision of a rich learning environment in which each child may reach their full 
potential. The quality of the teaching, target setting to improve standards of attainment 
and the attractive displays in classrooms and around the school contribute to the school’s 
success in meeting its aims. The good relationships between adults and pupils help the 
school to meet its aim of being a happy, caring, safe and healthy place. There is a need, 
however, for the school to address weaknesses in its provision for the education of 
children under five and its procedures for promoting and monitoring good attendance to 
support pupils in making good progress and achieving their full potential as they move 
through the school. There are serious weaknesses in the school’s leadership and 
management particularly in the quality of relationships and lines of communication 
between the headteacher, staff, governors and parents. There are aspects of the style of 
the headteacher’s management of the school, including relationships with staff, parents 
and governors which prevent the more effective realisation of the school’s aims including 
the raising of standards. 
 
The headteacher has identified the need to improve standards. She is aware of the need 
for good teaching in support of this and there is a clear commitment among staff to the 
raising of standards. That the school has such very good accommodation in new 
buildings is an indication of the headteacher’s wish to provide an appropriate learning 
environment for the pupils. Some aspects of the day-to-day management of the school 
and the direction provided by the headteacher for its work are unsatisfactory. The staff 
are not encouraged nor given the leadership to work as a team. They are not involved in 
the decision making processes in the school in a way which would support new 
developments. Similarly, parents are not encouraged to play an active role in the life of 
the school, developing a partnership with the school in their children’s learning. Very few 
parents help in school and some feel that their presence in school is actively 
discouraged. The energy of the parents’ action group which played a key role in the 
campaign for new buildings is no longer utilised. 
 
The monitoring of work in the classrooms is unsatisfactory. The headteacher visits 
classrooms often and informally but does not use information gained to feedback to staff 
and encourage a team approach to the improvement of the quality of education. The 
headteacher’s monitoring is not regarded by staff as supportive and positive due to 
insufficient consultation and a lack of agreed procedures. Staff tend to work as 
individuals although teachers in the same year group plan together. There are too few 
opportunities, however, for staff to discuss their practice and collectively make decisions 
about approaches to be used, including the purpose and practice of the monitoring of 
teaching. Greater involvement of staff in decision making and sharing good practice 
would have a positive effect on the standards achieved. 
 
Subject coordinators have very recently started to monitor year group half-termly 
planning for curriculum coverage. A few trial monitoring visits to classrooms have taken 
place but the heateacher’s use of these is not always positive and supportive of staff 
development. Coordinators are not effectively deployed in supporting the development of 
their subjects throughout the school and in identifying and sharing good practice. Many 
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coordinators have good ideas for improving pupils’ experiences and raising standards in 
their subjects. They do not, however, have the means to lead developments in the 
school. This is due to insufficient emphasis on professional development and debate 
within staff meetings. The headteacher does not provide sufficient opportunities for staff 
to take initiative in sharing expertise. Subject coordinators do not, therefore, fulfil their 
management responsibilities and neither are they sufficiently aware of what these are. At 
present the coordinating roles for design and technology, physical education and 
religious education are held by the headteacher who does not have a teaching 
responsibility. She is also Year 1 leader as staffing in this year group has been unsettled. 
 
The deputy headteacher has responsibility for coordinating the education of children 
under five. She teaches a reception class and works effectively with the other reception 
class teacher on planning. She has her own developing role as early years coordinator 
which will become increasingly important as the school seeks to address the weaknesses 
in the provision for children under five. This will include leading the development of links 
between the nursery and reception year to prepare pupils for Key Stage 1. 
 
The school has a satisfactory one year development plan which relates to a broader 
three year plan. The plan includes appropriate targets for improvement in the end of Key 
Stage 1 assessments in English and mathematics. Curricular developments are 
insufficiently prioritised, however, and this is an area in which staff might be effectively 
involved. Procedures for development planning are unsatisfactory due to the lack of 
consultation that takes place. The plan is drawn up by the headteacher, the main 
discussion being with the deputy headteacher only. Neither staff nor governors are 
adequately involved in drawing up and reviewing the school development plan. 
 
The governing body is not strategically involved in the governance of the school. Many 
governors have very little awareness of their responsibilities. Some governors are 
unaware that they have a role in decision making processes, seeing the headteacher as 
the only decision maker. They do not provide the essential role of ‘critical friend’ to the 
school. Governors have only minimal involvement in the life of the school, including the 
monitoring of its policies. The headteacher maintains regular contact with the chair of the 
governing body, telephoning him to discuss problems or to request governing body 
authorisation when necessary. Many governors do not see the work of the school in 
action. 
 
The support provided by the governing body for the work of the school is very weak. The 
statutory requirement for staff to be appraised in line with local authority practice is not 
met and some governing body policies and procedures such as those relating to the 
remuneration and promotion of staff are not in place. 
 
Staffing, accommodation and learning resources 
 
The school has an appropriate number of staff who are well qualified and experienced to 
meet the needs of pupils and the demands of the curriculum at Key Stage 1. Staff are 
hard working and enthusiastic individuals which makes an important contribution to the 
ethos of the school and help pupils to make progress. Job descriptions are in place but 
most of these have been neither negotiated nor agreed. The secretary ensures the 
smooth running of the school administration. The classroom support staff are relatively 
few in numbers. They have very good relationships with the pupils, assist the teachers 
well and are usually clear about what they are doing. They are not always made aware of 
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the ability grouping in classes or the purpose of the activities, however, which in some 
cases restricts the effectiveness of the support they are able to offer. There is a useful 
staff handbook, which provides staff with information on school organisation and policies. 
The in-service training programme is linked to the school development plan although 
there are some areas in which curriculum development has been restricted due to a lack 
of appropriate staff development. There is also a lack of staff training in meeting pupils’ 
individual needs which is necessary to ensure good support for pupils with special 
educational needs although the school is starting to address this. The headteacher, with 
experience of coordinating special educational needs, has a satisfactory overview of the 
school’s provision. Appraisal procedures are not in place and the school does not meet 
statutory requirements in this respect. This has a negative effect on both staff and school 
development. 
 
The school has very good new accommodation with new furniture, fixtures and fittings. 
The building is more than adequate for the needs of the school and its pupils and has 
two spare classrooms due to pupil numbers being lower than predicted. The 
accommodation provides a stimulating environment with attractive displays of pupils’ 
work both in classrooms and in corridors. The hall provides very good accommodation for 
physical education and doubles as a dining hall for pupils who have sandwiches. Pupils 
requiring hot lunches use the junior school across the playground. The literacy 
programme has one of the spare classrooms devoted to it and this provides a valuable 
base for storage of the project’s resources although the room is not used effectively for 
teaching purposes, for example small group work. Landscaping is also in need of 
completion. The building is kept very clean and maintenance matters are presently 
covered by the warranty on the new building. 
 
There is a satisfactory playground where pupils play during breaks and at lunch times. 
Outdoor physical education also takes place on the hard surface during appropriate 
weather. There are plans to mark out the grounds with games to support pupils in playing 
together in a structured way at lunch times. This would make good use of the external 
accommodation in contributing to pupils’ physical and social development.  
 
Learning resources are generally adequate and are well used by staff. Resources for 
English have improved recently and are satisfactory. Resources for science, the 
foundation subjects of the National Curriculum and religious education are also 
satisfactory although there are too few artefacts for use in religious education lessons. 
The school is particularly well off for computers. Resources for art are excellent, and 
there is a very good range of equipment for physical education. Resources to support the 
teaching of mathematics are good. Resources for the support of pupils with special 
educational needs are adequate but in need of development. There is no library to 
support the development of pupils’ independent enquiry skills. There are too few good 
quality reference books available throughout the school. Each class has its own supply of 
reading books. 
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The efficiency of the school 
 
The quality of financial planning for the current year is sound. The school development 
plan identifies personnel, success criteria, budget forecasts and time implications for 
each development. A range of suitable developments includes attention to raising 
standards and governors’ training. The school has correctly recognised that strategic 
planning, through a longer term whole school development plan will improve the quality of 
financial planning. 
 
The headteacher informs the governors’ finance committee about budget issues and 
their impact upon personnel. Significant concerns are addressed through this committee, 
particularly the impact of the falling roll upon the school budget and spare 
accommodation. A considerable underspend is properly accounted for by a recent 
repayment of funds related to inaccurate forecasts of pupil numbers, improvements in 
school resources, staffing and regular contingency.  
 
The quality of financial administration including regular budgetary monitoring is good. The 
headteacher and secretary have clearly defined roles, in partnership with the local 
education authority. Issues arising from the most recent local education authority audit 
report have been successfully addressed. The school administration is also good and 
carries out many tasks which support the effective running of the school. 
 
Staffing levels are good and staff are well deployed to meet pupils’ needs. Teachers have 
responsibilities for curriculum areas that are mostly based upon experience or interest. 
The headteacher being co-ordinator for three subjects, however, is inefficient. Governors 
exercise their right to make discretionary salary awards. This practice is unsound, 
however, without formalised, agreed criteria and grievance procedures being in place. 
 
The school makes satisfactory use of its accommodation and resources with the 
exception of two empty classrooms, due to the roll being lower than initially predicted. 
Recent attempts at marketing the school have been unsuccessful. Alternative uses for 
accommodation are being considered, however, including additional support for literacy 
and a joint venture with social services. 
 
The school makes satisfactory use of additional grants for teachers’ professional 
development and school improvement. Specific funding for pupils with special 
educational needs is well focused through a recently negotiated service level agreement 
with the local authority to monitor assessments and support individual pupils. The 
headteacher actively seeks sponsorship to supplement the school’s budget, for example, 
for the development of a proposed video conference network.  
 
In relation to its context and income, and in terms of pupils’ progress and the quality of 
education provided, the school provides satisfactory value for money.  
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PART B: CURRICULUM AREAS AND SUBJECTS 

 
Areas of learning for children under five 
 
Provision for children under five is unsatisfactory in the nursery, but is good in the 
reception classes. In the nursery children make unsatisfactory progress in some areas, 
particularly language and literacy and mathematics, because the curriculum is 
insufficiently focused on supporting them in working towards the desirable outcomes in 
the areas of learning for children under five. Some unsatisfactory teaching in the nursery 
also restricts children’s progress. While the attainment of many children on entry to the 
nursery is low, with some pupils having poor skills of spoken language, children make 
good progress if activities are appropriately challenging. They learn new songs, for 
example, and accompanying actions after only one lesson, and show a quickly 
developing understanding of stories by their comments. 
 
In the reception year, children make good progress and make up much of their lost 
ground. They learn quickly and progress is seen both in individual lessons and over time. 
For example, children make progress in identifying sound blends and words during one 
lesson, and develop their understanding of the use of electricity in daily life over a few 
days. Most achieve the desirable outcomes of their early years education by the time 
they move to Year 1 despite the attainment of many children on entry to reception being 
low. 
 
Language and literacy 
Nursery children make unsatisfactory progress in this area. Many start school with limited 
language and have difficulties in expressing themselves. Their good behaviour enables 
them to use their listening skills well which helps them to develop language skills, 
although this remains a problem for some. Children enjoy listening to stories and answer 
questions about the text and pictures. They handle books with care and enjoy looking at 
books alone or with an adult. Children’s reading and writing skills are not well developed 
due to lack of emphasis on teaching these areas of the curriculum  
 
In reception, children make good progress. They talk freely with other children and adults. 
Despite some still having difficulties in using spoken language, they talk about their own 
needs and experiences, participate in question and answer sessions and listen carefully 
when others are speaking. Most recognise initial letters, blended sounds and key words, 
and many have an understanding of simple grammar such as speech marks, capital 
letters and full stops. Some are able to read very simple texts. Most children enjoy 
pretend writing and write familiar letters and their own name. Higher attaining children 
copy sentences and a few write short sentences on their own. Lower attaining children 
still have difficulty in tracing over their names. 
 
Mathematics 
Nursery aged children make unsatisfactory progress due to the lack of challenging work 
in this area. They understand concepts such as ‘same’, ‘different’, ‘more’, ‘less’, ‘big’ and 
‘little’. Children name circles and squares and can sort by two characteristics such as ‘big 
square’, ‘small circle’. They can count with understanding to three, and know numbers by 
heart to ten. Children participate in number rhymes with enjoyment. 
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In the reception year, children’s number skills develop well. Most achieve and some 
exceed the desirable outcomes of early years education, and are working towards or at 
level 1 of the National Curriculum by the time they move to Year 1. Most children can 
order numbers from one to ten and know that zero comes first. They know what comes 
before and after a given number, can determine which number is missing in a sequence 
and some add and subtract numbers up to ten. Their mathematical language is 
increased and children describe shapes, position, size and quantity. Most can write 
numbers, although some write them back to front. 
 
Knowledge and understanding of the world 
Children in the nursery generally make satisfactory progress in this area of learning. They 
talk about where they live, their families and important events in their lives. They explore 
and recognise objects and materials such as tiles, bricks and wood and understand their 
use. Children know the names of some tools such as hammers and saws. They show 
good levels of independence, spreading butter on bread and washing up after 
themselves. Children’s information technology skills are limited due to insufficient 
opportunities to develop skills in this area. 
 
In the reception year, children make good progress. They know which items use 
electricity, both in school and at home, and understand that electricity is dangerous. They 
can describe environmental features passed on their way to school, and are aware of the 
passing of time, for example by sequencing teddy bears of six months, four years and 
twenty years of age. Children understand what friendship means, both in practical and 
emotional terms, and discussions promote their spiritual, moral and social development 
well. They use information technology to support their learning, for example in 
mathematics, and can plan and make objects to their own design using a range of 
materials such as paper, card, glue and construction kits. 
 
Physical development 
Children in the nursery make satisfactory progress in this area. They climb, jump off 
apparatus, balance down sloping planks and crawl through hoops with skill. Children 
have good control of their own bodies as they make wide and small shapes and stride 
through imaginary muddy fields on their “bear hunt.” Many have unsatisfactory 
co-ordination skills such as writing and using tools due to insufficient focused 
development of these skills. 
 
Children make satisfactory progress in reception. They throw and catch bean bags and 
balance on the floor and on apparatus. They play simple team games with an 
understanding of the need for co-operation which promotes their social and personal 
development well. Children run and stop quickly when asked. They steer toys and avoid 
obstacles on most occasions, and skills such as cutting, gluing and pencil control are 
satisfactory. 
 
Creative development 
Nursery children make satisfactory progress in this area. They enjoy creative work such 
as art, printing and play dough, although their drawings are somewhat immature. 
Children listen quietly to music and stories and join in with enthusiasm and a sense of 
pitch. Many children know the names of well known instruments such as maracas, bells 
and drums and follow a simple rhythm of two beats. They enjoy dressing up and role 
play. 
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Reception class children make good progress. They print using a range of materials, 
make spiders webs from elastic bands and apply paint neatly. They use their imagination 
to create patterns and arrange and glue tissue paper shapes with care. Children sing in 
time to piano music and use untuned percussion instruments. They enjoy dance and 
participate enthusiastically. They play imaginatively together, for example in the role play 
area which is made into an office. 
 
Factors affecting achievement 
Children’s response to their learning is good overall, and in the reception year it is often 
very good. In both age groups, children are well behaved and generally quiet. They listen 
carefully and particularly well when the teacher is animated and inspiring. Children show 
enjoyment and initiative, for example in music in the nursery when they chose 
instruments with careful consideration. They handle resources with care and share well. 
In the reception classes, where questioning tends to allow greater discussion, children 
are keen to be chosen to make a contribution. They discuss their work with one another 
well and respond positively to more difficult work such as reading. Children respond well 
to teachers’ instructions and expectations of good behaviour and think hard to achieve 
the right answer or put themselves in an imaginary situation. 
 
The overall quality of teaching is satisfactory in the nursery. It is unsatisfactory, however, 
in one in five lessons. Staff work well together and the nursery nurse plays a very 
valuable part, which contributes significantly to the children’s education. In the reception 
classes, the quality of teaching is good with very good teaching taking place in about one 
in seven lessons. The support assistants contribute well to children’s learning and offer 
good support to those with special needs. 
 
At its best, teaching is warm, firm, lively and focused to meet children’s individual needs. 
Good support is given to lower attaining children to ensure they participate fully, for 
example by gentle but persistent encouragement for those who have language 
difficulties. Staff have high expectations of children’s work and behaviour and 
appropriately prompt, question, guide and praise them to promote their learning. Good 
respect is shown for the children, and personal development and independent learning 
are encouraged by providing choice at some times, and set activities to be completed at 
the pace of the individual at others. Teaching is imaginative and inspiring, with many 
“why” and “how” questions to help children think up explanations for themselves, rather 
than “what” questions which only demand a single word answer. 
 
Characteristics of less effective or unsatisfactory lessons include insufficient focus on 
developing children’s skills, knowledge and understanding, with an overseeing rather 
than teaching role for the staff. In these lessons teachers are not adequately prepared, 
for example by changing shoes or taking children’s jumpers off for physical education, 
and talk informally to one another over the children’s heads. The pace of these lessons is 
slow, and children are not always given enough to do, for example while two of the group 
are washing up, the others sit and wait. Teaching is lack-lustre, or unimaginative which 
loses the children’s full attention and they become fidgety.  
 
The curriculum for children under five is unsatisfactory. There is no linking between the 
nursery and reception classes to ensure that new work builds on children’s existing 
knowledge, understanding and skills as they move through their under fives education. 
Planning in the nursery is framed in the recommended areas of learning for children 
under five but staff are unclear about how to achieve this in practice. Insufficient attention 
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is given to promoting children’s progress which is consequently unsatisfactory. Planning 
for reception-aged children takes some account of the areas of learning but is largely 
based upon the National Curriculum, for which children still need preparation. There are 
too few opportunities for purposeful play, activities in which children learn through 
exploration and enquiry and activities which children choose for themselves. The 
curriculum does, however, enable children to make up much lost ground, and has many 
strengths particularly in language and literacy. 
 
The assessment of nursery-aged children is unsatisfactory and is not used effectively in 
planning for individuals or the curriculum, or for tracking progress. There is no 
assessment to compare what teachers intend children to learn with their actual learning. 
This prevents the identification of gaps in children’s skills, knowledge and understanding 
and planning to remedy them. The day to day assessment of reception aged children is 
in line with that at Key Stage 1. Although baseline assessment has been used for some 
time, the latest model introduced this year has proved very useful in identifying children’s 
strengths and weaknesses on entry to reception, and is well used to plan for both 
curriculum emphasis and individuals. 
 
Accommodation for the nursery is very good and includes two large class bases, en-suite 
toilets and an area for messy work. It has its own entrance, foyer and outside play area, 
although this is not sufficiently secure and has to be blocked off during play times. The 
nursery is well set out into activity areas including a permanent play house with a quiet 
reading area on top of it. Although there are some attractive displays, in the nursery they 
do not emphasise literacy or numeracy which reflects the lack of emphasis placed by 
teachers on these areas. There is no number line for children to refer to, and the only 
alphabet poster is half-hidden by a table. The reception classes are adequate in size and 
attractively set out into activity areas including one for role play. Displays and accessible 
resources contribute very well to children’s learning. Resources for both age groups are 
satisfactory and developing well. 
 

English, mathematics and science 
 
English 
 
The majority of pupils’ attainment in English at the end of Key Stage 1 is in line with the 
national expectation although about a third of pupils achieve standards below the 
expectation for their age. A few achieve standards above the expectation for their age. In 
the 1997 end of Key Stage 1 assessments, the proportion of seven year olds attaining 
level 2 or above was below the national average, although the proportion achieving level 
3 or above was above average. 
 
Most pupils make satisfactory progress throughout the key stage across the National 
Curriculum requirements in English and some make good progress. All pupils with 
special educational needs make satisfactory progress. Pupils’ progress is well supported 
through work that is effectively matched to their needs and is planned to build on their 
previous learning. 
 
By the end of Key Stage 1, the attainment of most pupils in speaking and listening is in 
line with the national average. Pupils listen very carefully to their teachers and to each 
other. Their listening skills are well developed through question and answer sessions 
both in English lessons and in other subjects. They also respond well to opportunities to 
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listen to stories, including traditional tales, and enjoy this throughout the school. Pupils 
speak clearly when answering questions and when explaining their work to the rest of the 
class. There are, however, too few opportunities for pupils use their speaking and 
listening skills in discussion, and drama as a way of learning is not established in the 
school. As a result, pupils do not benefit from the range of opportunities that drama offers 
for them to develop their speaking and listening skills. 
 
The proportion of pupils achieving the national expectation in reading at the end of Key 
Stage 1 is below average. Although most pupils are able to read their reading scheme 
books confidently by the end of the key stage, their reading is sometimes a little hesitant. 
They use phonic clues with varying amounts of success when encountering a difficult 
word. Most enjoy retelling the stories they have read and show a satisfactory 
understanding of the characters. A small number of pupils are able to read fluently, 
confidently and with good understanding. Younger pupils also use a whole word 
approach and picture clues when they find a word difficult to read, although some rely 
heavily on adult help. Most pupils enjoy reading and respond well to opportunities for 
shared reading as a class using big books. This provides them with good opportunities to 
develop their phonic skills together and to look at punctuation, for example the author’s 
use of capital letters and full stops. Records of pupils’ progress in reading show their 
progress through the reading scheme books but do not include information on areas in 
which pupils need further help. They do not, therefore, inform teaching to raise standards 
and support progress. The home-school reading diary makes a satisfactory contribution 
to some pupils’ progress through providing an opportunity for teachers and parents to 
share in pupils’ learning. The reading diaries are not, however, widely used by parents.  
 
The proportion of pupils achieving the national standard in writing is below average, 
although the 1997 end of Key Stage 1 assessments show an improvement in standards 
within the school when compared to the previous year’s results. By the end of the key 
stage, most pupils are able to write linked sentences using capital letters and full stops. A 
few are able to write at length, for example retelling a story they have heard as a class. 
Some are starting to use more complicated punctuation such as speech marks and show 
a good awareness of their purpose. Opportunities to retell stories such as ‘The Three 
Billy Goats Gruff’ using speech bubbles, help to develop pupils’ understanding of speech 
marks. There are too few opportunities, however, for pupils to produce creative and 
imaginative writing and to write for a variety of purposes and audiences. Many pupils’ 
standard of spelling is below the expectation for their age although words are often spelt 
as they sound. Handwriting is usually neat and evenly formed but, in keeping with the 
school policy, pupils are not introduced to cursive handwriting which would help them in 
producing a joined up script as they move on to Key Stage 2.  
 
Pupils’ attitudes to their learning are good. They show interest and enjoyment when 
listening to their teachers tell stories. They sit very well together while gathered on the 
carpet at the start and end of lessons and are keen to answer questions. They move 
quietly from the carpet area and settle quickly to writing tasks at tables. They concentrate 
well and try hard both during whole class activities such as shared reading and when 
working on their own. 
 
The quality of the teaching of English is always satisfactory and is good or very good in 
three out of seven lessons. Teachers’ have secure subject knowledge. They plan work 
effectively to meet the needs of pupils of all levels of attainment and to match tasks to 
ability groups. Teachers provide effective support for individuals and groups while they 
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are working on tasks. They take advantage of teaching opportunities as they arise, for 
example focusing on the use of capital letters and full stops or the quality of handwriting 
when pupils share their work with the rest of the class. Lessons are well structured and 
teachers manage pupils and resources well. Praise is used appropriately and teachers 
have a firm but pleasant manner. In the best teaching, questioning is used very well to 
check pupils’ understanding and to move them on to the next stage of their learning. 
There is also a real sense of enthusiasm from the teacher which motivates pupils and 
encourages good progress. 
 
The school regards the raising of standards in English as a priority and has achieved 
some success in this over the last three years in improving writing standards. The use of 
assessment to inform planning and monitor progress is unsatisfactory and does not, 
therefore, support the raising of standards. The involvement of the school in the literacy 
project is starting to have a positive impact on attainment and progress as teachers 
implement the approaches and materials associated with it. Resources for English have 
improved as a result of the project and are now adequate and include a satisfactory 
range of big books. The coordinator, who took over responsibility for English in 
September 1997, has some positive ideas for the raising of standards such as the 
development of a book club. 
   
Mathematics 
 
Attainment in mathematics is below the national average, although many pupils attain the 
national standard and a few attain the level above. The end of Key Stage 1 assessments 
for 1997 show the proportion of pupils achieving level 2 to be below the national average. 
 
In Year 1, pupils make satisfactory progress in the use and application of mathematics to 
solve problems such as filling in missing numbers and finding out different ways of 
adding numbers to make ten. They use non-standard measures to investigate the height 
and width of classroom objects. Year 1 pupils, for example, carefully cut around outlines 
of their hands and use the shapes to measure the doorway in hands. They make good 
progress in matching sets of two and four, and in the creation and identification of 
patterns in number squares or strings of beads. A few pupils can draw hands on a clock 
to show the time and most know the days of the week and are beginning to understand 
the difference between weekdays and weekends. All pupils make good progress in 
developing mathematical language, such as “odds”, “evens”, “more than” and “less than”.  
 
In Year 2, pupils make satisfactory progress in the use of number and in their 
understanding of place value, for example, most know that the value of the number 
depends upon where it is in relation to other numbers. Some know the relationship 
between addition and multiplication, for example, “lots of” means “times” and can be 
written as 3+3+3 or 3x2. A few pupils understand the use of negative numbers. They 
observe repeating patterns in times tables and a few pupils apply this knowledge to 
solving money problems. Most pupils make good progress in their understanding of 
symmetry in two dimensional shapes and many know the names of three dimensional 
shapes such as cube, cylinder, cuboid and sphere. Most make accurate measurements 
using centimetres which are recorded onto a tally chart to create graphs and pictograms. 
There is no difference in progress between boys and girls, and pupils with special 
educational needs make satisfactory progress. 
 
Pupils’ attitudes to mathematics are good. The quality of their response and behaviour 
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has a positive effect upon the progress made. They settle quickly and soon the 
atmosphere is rich with a buzz of activity. They listen well, offer comments by raising a 
hand and tidy equipment away with a minimum of fuss. All pupils work very well in a 
variety of settings, for example, if required, they work alone, or sometimes in pairs during 
a number game or using the computer. Any well meaning interference in the work of 
others is short-lived. Pupils respond well to the achievements of others and spontaneous 
applause is a regular feature of lessons. So too are number rhymes in Year 1, where the 
pupils delight in singing well known songs that promote skills in addition and subtraction.  
 
The quality of teaching of mathematics is always at least satisfactory and it is good in 
more than one in two lessons. This has a positive effect on the standards attained and 
progress made. The strengths in the quality of teaching are well prepared lessons with 
clear introductions and the provision of a range of suitable activities. Lessons are well 
structured and start with activities where the pupils’ mental abilities are developed. This is 
a useful contrasting activity to the group apparatus work which follows. Most teachers 
also make good use of the end of lessons to allow pupils to talk about the work they have 
just done. Teachers have satisfactory subject knowledge, and many show confidence 
and a good use of humour to motivate pupils when they find the work difficult. Some 
pupils in Year 2 are well supported by excellent on table guidance in the form of clearly 
understood work cards. Additionally, the quality of mathematical display in all classrooms 
is good and a has a positive effect upon pupils’ regard for the subject.  
 
Occasionally, classroom assistants and parent-helpers are insufficiently briefed about the 
task or the ability level of their assigned pupils. Although resources are generally well 
used, opportunities to promote the pupils’ knowledge and understanding of time with the 
attractive charts in all classrooms are missed. The use of information technology is 
appropriately identified by staff, although currently too few pupils have sufficient time to 
develop their skills using the programs, for example, pupils only have ten minute “slots”. 
Attention is needed to ensure a closer match between the relative objectives of the 
lesson and computer programs. 
 
The curriculum is broad and balanced and fully meets the requirements of the National 
Curriculum. The management and planning for the subject are satisfactory and suitable 
developments are planned to raise standards. For example, the introduction of new 
classroom practices to encourage a wider range of teaching and learning styles. The 
coordinator is insufficiently involved in monitoring and assessment, particularly in light of 
the new scheme recently introduced.  
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Science 
 
Pupils’ attainment in science as shown by the 1997 end of Key Stage 1 assessments is 
well below national average. The proportion of pupils achieving level 2 or above is well 
below the national average, although a similar percentage of pupils attained higher than 
average levels as nationally. This indicates that the needs of higher attaining pupils are 
better met than those of other pupils. Most pupils’ knowledge and understanding is 
particularly low in the areas of life processes and living things, materials and their 
properties and forces. Higher attaining pupils also have difficulties with materials and 
their properties. Pupils’ attainment in lessons is satisfactory in relation to the work 
covered. Individual lessons are not, however, part of a two year plan focused on 
supporting good progress as pupils move through the key stage. As a result, attainment 
overall is low. 
 
By the end of Key Stage 1, pupils demonstrate some basic skills. They make simple 
predictions such as what might happen if soil becomes wet. Many can write up their 
results in an appropriate form, for example using block graphs to show their findings. 
Pupils sort materials such as stones and rock, or textiles, and some understand that they 
can be categorised in various ways, for example by texture or waterproof properties. 
They know basic facts about light such as sources, how shadows are made and which 
materials are transparent, and extend this to explore how night time animals get about. 
Pupils know the difference between living and non-living things, and know some facts 
about the structure and function of parts of the body such as teeth. 
 
Fewer pupils than average can make their own suggestions for finding things out, draw 
their own conclusions or understand the meaning of a fair test, for example to examine 
how materials respond under certain conditions. Many are not able to describe conditions 
basic to survival, or understand that changes are not always reversible. The majority can 
not yet describe the causes of physical events, such as what alters the brightness of light 
bulbs, all of which are expected at their age. 
 
The majority of pupils do not make satisfactory progress over their two years in Key 
Stage 1. While teaching is good, teachers work mainly alone, and the lack of a curriculum 
to provide increasingly challenging work as pupils move through the key stage limits their 
progress. Test results indicate that the percentage of pupils attaining the national 
standard at the end of Year 2 has dropped slightly since last year, although the numbers 
of higher attaining pupils has remained the same. This indicates that the progress of the 
higher attaining pupils is satisfactory. Over their two years, pupils develop their scientific 
skills, knowledge and understanding. The highest attaining pupils begin to consider what 
would happen in various circumstances and apply their skills to new situations. Pupils 
with special educational needs make satisfactory progress in relation to their prior 
attainment. There is no evidence of differences in attainment between boys and girls. 
 
Pupils’ response to science is almost always very good. They listen carefully to 
explanations and are motivated and excited, but sensible, about experimentation. 
Behaviour is good, and pupils concentrate and apply themselves well individually or in 
groups. They work well together and discuss their work sensibly, listening thoughtfully to 
each other. Most pupils work carefully and neatly and show their work off with pride. 
 
The quality of teaching is almost always good which contributes very well to pupils’ good 
behaviour and learning. In the best lessons, teachers have good subject knowledge and 
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develop pupils’ understanding by careful questioning to extend their observations, for 
example when looking at the drainage properties of a range of soils. They use 
appropriate vocabulary and have a suitably scientific approach. Teachers have high 
expectations of standards of work and behaviour, and use a range of methods to keep 
pupils motivated and interested. The best teachers start lessons with a summary of 
previous relevant work, explain clearly what they will be doing in the current lesson, 
demonstrate carefully what pupils are expected to do and support them at their own level 
without taking responsibility away. Good lessons end with a discussion of findings and 
generous, but worthy praise. Work is well planned to match pupils’ needs and to 
challenge them. The pace of good lessons is brisk with a satisfactory range of activities 
provided which are supported by well considered resources. Balloons filled with water are 
frozen days in advance, and when revealed, inspire gasps of wonder from the pupils. 
Pupils are encouraged and corrected while they work which contributes well to their 
understanding. Occasionally, lessons are less effective when the focus is on English and 
recording rather than science. 
 
The curriculum is unsatisfactory. There is no scheme of work other than a two year plan 
of topics to be covered. While reference is made to the National Curriculum programme 
of study in the mid term planning, links between the commercial scheme used and the 
National Curriculum are insufficiently clear. The coordinator has written a useful guide to 
assessing pupils’ experimental and investigative skills, and year group teachers work 
very hard together to plan interesting lessons. These are not, however, part of a 
cohesive, progressively challenging two year plan to develop pupils’ scientific skills, 
knowledge and understanding. As a result, pupils’ progress is not secured.  
 
Commercial assessments are made at regular intervals but are not used to inform 
planning for individuals, or the curriculum. Mid-term planning identifies opportunities for 
assessment against intended learning targets, but these do not take place. Portfolios of 
pupils’ work at the end of Year 1 are passed to Year 2, but not all have been assessed 
and record books of pupils’ attainment in relation to the National Curriculum are not kept 
as indicated in school documentation. Portfolios of work assessed in relation to National 
Curriculum levels of attainment are being developed to assist teachers in their 
assessments. 
 
The coordinator does not have an established role in the development of science within 
the school. She checks teachers’ half-termly plans for coverage of science topics but 
subject development has been at a standstill for over a year. There is no monitoring of 
teaching, and staff have not benefited from inservice training to develop their knowledge 
and skills in National Curriculum science. Resources for science, including books are 
satisfactory, however, information technology is insufficiently used to support the subject.  
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Other subjects or courses 
 
Art 
 
Most pupils’ attainment in art is above the national expectation. Pupils use a wide range 
of materials and equipment to create designs and pictures and are confident in using a 
variety of techniques, for example in printing. In sketch books they draw and paint the 
patterns they see in close observational drawing of objects such as shells and stones. 
They know how to mix paints and use colours for different purposes. For example, the 
use of blue and white mixes to create a winter scene. Pupils are aware of work by other 
artists and paint in similar styles. They respond, for example, to Lowry’s playground 
scene, Van Goth’s swirling paint effect of a starry night and the work of Giacomo Bella to 
look at colours produced by a shining lamp post at night. They create silhouettes, three 
dimensional masks and books that support their English work on the literature of Ruth 
Brown.  
 
Pupils make good progress in their use of colour and their abilities to observe particular 
themes in their own artwork and that of others. They also make good progress in their 
technical abilities in use and knowledge of materials for different purposes. For example, 
the difference between certain grades of lead in drawing pencils. Progress as they move 
through the key stage is good.  
 
Pupils are very enthusiastic and respond with interest to the wide range of experiences 
provided. Their concentration and willingness to experiment are outstanding. They talk 
confidently about their work, and are constructive in their comments about the work of 
others. 
 
The quality of teaching is good. Lessons are well planned, the teachers have good 
subject knowledge, high expectations and are sufficiently confident to introduce new skills 
on a regular basis. Relationships with the pupils are very good and instil confidence in 
them to try new techniques without fear of failure. Particularly good use is made of the 
review time at the end of lessons where the works and views of pupils are clearly valued. 
Most staff serve as good role models and give appropriate attention to health and safety 
by ensuring that they and the pupils wear aprons and that surfaces are protected.  
 
Art enjoys a high profile in the school and makes an effective contribution to other 
subjects of the curriculum including English, mathematics and design and technology. 
The display of pupils’ work is a strength of the school and contributes much to the school 
environment. The subject is well managed and effectively co-ordinated. The resources 
are excellent and are a direct result of recent budget priorities. There is good guidance 
for teachers within the policy and scheme of work. A portfolio of pupils’ work is 
developing to enable more accurate assessment of pupils’ progress. 
 
Design and technology 
 
Most pupils’ attainment in design and technology is in line with national expectations. 
They clarify their ideas through discussion and choose from a range of provided 
materials to complete assignments such as designing and making a bridge, an umbrella 
or paper mache plate. They use construction kits and tools safely to make models from 
paper and card. All pupils make at least satisfactory progress, and a few make good 
progress in understanding the main reasons for the use of particular materials. They 
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develop an understanding of, for example, the need to use an oil base to prevent sticking 
during plate making. They also know that material for an umbrella needs to be waterproof 
and that the paper plate will disintegrate if washed like a china plate.  
 
Pupils show care with materials and consideration for each other. Indeed, team work is a 
strong feature of practical lessons due to each pupil’s willingness to support others while 
completing their own job. They work well together and freely give observations to the 
group, sometimes with genuine humour, for example one pupil remarking that paper 
mache would be better termed “paper mushy.” 
 
The teaching of design and technology is satisfactory. Most lessons are well prepared 
and good use is made of artefacts to ignite the pupils’ imagination. A range of very 
attractively designed plates, for example, gave the pupils much inspiration for their own 
plate designs. Lessons are conducted at a good pace, although occasionally the 
organisation means that some pupils have too little focus to their activity and are unsure 
about what is expected of them. 
 
The subject is well resourced with each class having its own construction kit and access 
to larger parts including nuts, bolts, gears and camshafts complete with illustrated plans. 
The subject currently lacks a permanent coordinator to provide direction for its 
development. As a result, staff teach the areas where they feel most confident leading to 
an undue weighting towards the design aspect of design and technology. Additionally the 
lack of a scheme of work, and assessment opportunities mean that teachers’ planning 
does not ensure progression throughout the key stage. 
   
Geography 
 
Most pupils’ attainment in geography is in line with national expectations at the end of 
Key Stage 1. Pupils can describe the features and characteristics of places, and include 
geographical terms such as ‘hills’, ‘rivers’ and ‘bridges’. They appreciate that different 
places have different characteristics, for example terraced or detached houses, small 
shops or supermarkets, according to whether they are in cities or villages. Pupils 
understand that foreign countries have different climates and ways of life from their own. 
They understand some of the effects of weather on daily life, and some aspects of 
seasonal change. Most pupils understand and draw simple plans and maps, for example 
of their new school and how to get to it. Pupils understand that the world is made up of 
different materials such as soil, rock and sand and that these govern the nature of the 
environment in which they are found. 
 
Pupils make satisfactory progress. They develop their understanding of the features and 
characteristics of places through the study of their local environment and geological 
materials. They learn geographical skills such as map reading and use these to develop 
their ideas and find solutions to problems. 
 
Pupils work with enthusiasm and are keen to complete their tasks. They enjoy practical 
work, for example trying to find out the names of various rocks or the properties of 
different soils, and show respect for other pupils’ ideas and opinions. Behaviour is very 
good and pupils concentrate and work well together. Some ask good questions, for 
example when studying photographs of the inhabited caves of Matmata, in Tunisia, they 
ask how people manage to get the beds underground. Through their interest and 
questioning, further discussion about contrasting cultures takes place. 
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The quality of the teaching of geography is good. Teachers have a good understanding 
of geography at this level and are able to extend pupils’ knowledge and thinking by 
interesting explanation and good questioning. They have high expectations of pupils’ 
behaviour and ability to work on their own. Activities are well planned and organised to 
ensure pupils’ experience of geography topics is broad and that work is matched to 
pupils’ needs. For example, pupils studying geological materials are grouped to make 
close observational drawings, classify the materials and determine where they are found 
by using reference books, and sort them by appearance. Good support is given to all 
pupils as needed. Lessons end with a discussion on the groups’ findings which allows 
pupils to share their growing understanding as well as helping the teacher to check on 
progress. 
 
The policy for geography is detailed and provides teachers with a wide range of helpful 
activities. These are not specific to year groups, however, and the policy is very out of 
date. Lessons are well planned across year groups, with due regard to the National 
Curriculum but they do not form part of a two year programme of work designed to cover 
the required curriculum and support progress as pupils move through the key stage. 
There is insufficient emphasis on some aspects, for example the study of places and 
themes such as environmental awareness. Consequently, pupils’ progress is adversely 
affected. 
 
The co-ordinator has a very clear understanding of the direction the subject needs to 
take, but curriculum development has been at a standstill for some time. The quality of 
teaching and learning is not monitored. Some very good outline drafts of programmes of 
study have been produced which appropriately include key points for assessment against 
intended learning. Currently, no formal assessment takes place although day-to-day 
assessment is satisfactory and allows teachers to plan suitable work to effectively meet 
pupils’ needs. Resources for the subject, including books, are satisfactory, as they are 
well supplemented by teachers’ own ideas. 
 
History  
 
Most pupils’ attainment in history is in line with national expectations at the end of Key 
Stage 1. Pupils use terms concerned with the passing of time, for example ‘old’, ‘new’, ‘in 
the past’, and can order objects such as coins by age. Most understand that past times 
were different from today, not only in terms of technology and its effect on houses and 
bathrooms, but also in terms of attitudes, for example towards women. A few understand 
how the times in which people live affects their actions. Most pupils understand how a 
picture of the past can be built up by the study of artefacts such as pottery and 
photographs. They recognise that the age of a coin can be determined by its 
appearance, and that the oldest pennies are thin, smooth and blackened. Pupils use 
reference books and worksheets successfully to determine the age of artefacts. 
 
Pupils make satisfactory progress as they build up factual knowledge and skills in 
interpretation and apply these in the study of new topics. They develop a good sense of 
chronology as they place themselves, family members and teachers within a given time 
scale. 
 
Pupils’ response to history is good. They become very engrossed by practical 
investigation, and exclaim to one another in wonder at the age of certain artefacts. Pupils 
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behave, work together and share well. They concentrate very well on the task, and on 
drawing and writing neatly in detail. They listen carefully to the teacher and other pupils, 
and offer their opinions willingly in group discussions. 
 
The quality of teaching is good. Teachers have a good understanding of history and how 
to bring it alive to the pupils. Resources, such as artefacts and posters, and explanations, 
are used very well to develop pupils’ historical understanding. Lessons are well planned 
and activities are well matched to pupils’ needs. Teachers have high expectations of 
pupils to work hard and behave, but have the confidence to allow them to discuss their 
work freely. Support is given to pupils as needed and praise and encouragement are 
used well. Lessons begin and end with whole group work to outline, and then effectively 
recap the lesson’s work and findings. 
 
The policy is full and gives a wide range of very helpful activities but these are not 
specific to year groups and the policy is very out of date. Lessons are well planned 
across year groups in line with a programme of topics and pay good regard to the 
National Curriculum. They are not part of a two year programme of work, however, 
designed to cover the required curriculum with progressive challenge as pupils’ move 
through the key stage. This adversely affects their progress. 
 
The co-ordinator has a very clear understanding of the direction the subject needs to take 
and has produced a good outline format for a scheme of work to include assessment of 
intended learning. There is no monitoring of teaching or learning, however, and 
assessment of pupils’ skills, knowledge and understanding are not made. Resources for 
history, including books, are satisfactory and well supplemented by worksheets and items 
teachers bring from home. 
 
Information technology 
 
Pupils’ attainment in information technology at the end of Key Stage 1 is below national 
expectations. All pupils make unsatisfactory progress due to insufficient opportunities 
being provided. All pupils use a keyboard and mouse to select items from on-screen 
icons and menus. They successfully use programs to develop skills in English, 
mathematics and art. There are, for example, many programs which support the school 
reading scheme and a mathematics scheme which has recently been replaced. Many CD 
ROM programs allow the pupils to explore imaginary worlds that model real life and 
require them to work together to solve problems. Some pupils enter text from work they 
have previously hand-written, however, few pupils know how to save their work for later 
drafting. Pupils make little progress in using the computer to handling data, for example 
graph making. Too few opportunities are presented for pupils to develop control skills 
whereby they give simple instructions to a programmable robot or floor turtle.  
 
All pupils enjoy using the computers and at times work closely together as they share 
thoughts about how to solve adventure problems. They behave well and show respect for 
the equipment. Although their allotted time is often brief, they leave the computer without 
any fuss to carry on with other tasks they may find less appealing.  
 
The quality of teaching, particularly teachers’ knowledge and understanding to address 
all the aspects of information technology is unsatisfactory. In part this is due to the recent 
arrival of new equipment, including software with which staff are not yet fully familiar. 
Planning and assessment of information technology across the curriculum is 
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unsatisfactory.  
 
The subject coordinator has a good knowledge of the subject and is aware of the 
strengths and weaknesses in the school’s provision. The subject is well resourced with 
computers, printers and software, yet attention is needed to ensure that existing, and 
relevant resources are efficiently used and not rejected in favour of the latest technology. 
The shortage of equipment for control and the absence of overlay keyboards are 
weaknesses in resources. The drafting of a policy with the junior school is a most 
encouraging development. It provides the basis for a scheme of work to cover both key 
stages that will support pupils’ progress throughout the school and suitably prepare them 
for the next key stage. 
 
Music 
 
At the end of Key Stage 1, pupils’ attainment in music is generally in line with national 
expectations although their skills in composing and recording compositions are below 
average due to the lack of emphasis placed on these aspects.  
 
By the end of Year 2, pupils sing simple songs from memory with a sense of pitch. They 
learn new songs very quickly, and enjoy performing accompanying actions. Pupils play 
tuned and untuned percussion instruments to accompany their songs and have a good 
awareness of other performers, coming in and ending at the right time. They recognise 
that music comes from different places, for example from the native American culture, 
and are able to compare pieces and describe differences both in performance and mood. 
Pupils know the names of a range of percussion instruments and choose which one they 
want to play with consideration of how suitable the sound is for their performance. They 
interpret music through dance very well, and their musicality is well supported by this 
subject. 
 
Pupils make satisfactory progress in the aspects emphasised by the school, but progress 
is unsatisfactory overall due to pupils’ limited experiences. Progress is evident in some 
individual lessons where practice improves performance, and in the long term where 
singing improves as pupils grow older. They learn to maintain pitch more accurately and 
use instruments more expressively. 
 
Pupils generally respond well to music lessons and behave very well, listening carefully 
and performing with confidence, even in a small group. They encourage one another and 
wait patiently for their turn. Their involvement is greatest in lessons in which the quality of 
teaching is good. At times, however, when the pace of lessons is slower or they do not 
have an instrument, pupils become restless. 
 
The quality of teaching of music is always satisfactory. It is good or very good in half the 
lessons. In the best lessons, teachers create an atmosphere of musicality by pointing out 
aspects within a piece of music, such as tone or pulse. Lessons are well structured and 
new concepts carefully introduced and reinforced. The pace is brisk and pupils do not 
have to wait long for a turn on their chosen instrument. The class is well managed and 
teachers use pre-recorded material well, breaking into the tape to give further 
explanations or illustrations, for example on sounds heard in various weathers. All these 
factors support pupils in making satisfactory progress and in achieving satisfactory 
standards within the lessons concerned. In less effective lessons, the pace is slow and 
there is too much repetition while pupils “practise”. Too few pupils use instruments, and 
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those who do not have one become distracted. In these lessons, pupils’ progress is 
slowed due to the inefficient use of time.  
 
There is a suitable policy which gives helpful guidance on activities to be covered in each 
year group although these are open to the individual interpretation of teachers. The 
commercial scheme of work provides a good basis for classroom lessons, but is not 
sufficiently supplemented by other materials. Assessment of pupils’ skills and knowledge 
are not used to contribute towards planning for individuals or curriculum development.  
 
Although the coordinator monitors coverage from teachers’ half-termly plans, this is in 
relation to the commercial scheme rather than the National Curriculum. Standards of 
teaching and learning are not monitored. The coordinator is insufficiently involved in 
music throughout the school and, as a result, cannot support colleagues who are less 
sure of their own musicality. Resources for the subject are inadequate in quantity and 
diversity, and the subject is not supported by information technology, for example by the 
use of electronic keyboards. 
 
Music is under-emphasised in the school and is insufficiently used throughout the 
curriculum and in whole school performances. Extra-curricular activities do, however, 
support the subject. The Gospel choir is great fun, although it has limited membership, 
and pupils perform at various events in the locality. Music makes a satisfactory 
contribution to pupils’ appreciation of the arts, but it is in need of further development. 
 
Physical education 
 
Most pupils’ attainment in physical education is in line with national expectations at the 
end of Key Stage 1. Pupils make satisfactory progress in the development of space 
awareness as they move around the hall without bumping into others. Some pupils skip 
and can maintain a rhythm while running. They balance on the floor and make different 
shapes with their bodies. Pupils make satisfactory progress in hand-eye co-ordination, for 
example when throwing and catching bean bags. In dance, pupils make good progress in 
developing sequences of movement individually and in pairs. They plan what to do in 
relation to a given theme, for example, imaginary travel across a field deep in mud. The 
pupils interpret music in dance by adjusting the weight of their step in response to ‘Billy 
Goats’ Gruff’. They understand that exercise has an effect upon their bodies such as 
breathing deeply and making the heart beat faster.  
 
Pupils’ attitudes to physical education are very good. They are well behaved, listen to 
teachers’ explanations, and some make helpful suggestions about how to improve their 
performance. They change into kit quickly, and arrive in the hall full of hushed 
excitement.  
 
The overall quality of teaching is good, and occasionally is excellent. The strengths in 
teaching include good subject knowledge and high expectations. Most teachers are 
confident, use praise effectively and set excellent role models by changing into 
appropriate kit. Adequate demands are made upon the pupils’ levels of fitness and 
stamina. Relationships between teachers and pupils are mostly good, with the best 
lessons being obviously enjoyed by teachers and pupils alike. The quality of teaching is 
considerably enhanced by a visiting dance specialist who inspires staff and pupils alike. 
Team teaching in dance makes a very good contribution to pupils’ attainment and 
progress and also contributes greatly to teachers’ professional development and subject 
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knowledge.  
 
During the inspection most lessons observed were dance, although teachers’ plans 
indicate a broadly based curriculum, including football and rugby with support from 
visiting professionals. The subject, however, lacks a permanent coordinator and a 
comprehensive scheme of work that includes regular opportunities for assessment. The 
hall makes an excellent contribution to the standards achieved, although the absence of 
grass for outdoor games is a weakness in the all round provision. Resources for 
gymnastic activities are good, although the quantity of smaller equipment such as 
racquets and balls is limited.  
 
Religious education 
 
Pupils’ attainment in religious education is in line with expectations outlined in the Locally 
Agreed Syllabus. By the end of Key Stage 1, pupils understand many of the main 
aspects of Christianity, including the beliefs that God is the Creator, and Jesus is the Son 
of God. They know many Bible stories, such as Noah and the Ark and Jonah and the 
Whale. They understand that there are many different religions, and understand some of 
the main principles of Judaism and Hinduism, for example the importance of Shabbat to 
Jewish people. Pupils show clearly that they understand the “specialness” of religion. 
They show respect for the diversity of belief, and understand concepts such as 
friendship, sorrow and celebration, and discuss these with sensitivity from an early age. 
 
Pupils make satisfactory progress. As they move through the school, they develop a 
deeper appreciation of the value that belief has for many people and are beginning to 
understand some of the symbolism used in religious practices. They develop a good 
sense of morality and care, well reinforced by the positive ethos of the school. 
 
Pupils’ response to religious education is good. They show a real interest in their work 
and are keen to answer questions, for example on Bible stories. They listen well and 
behaviour is very good. When discussions become deeper and more personal, pupils’ 
response is appropriately thoughtful and they show respect for the opinions of their 
friends. 
 
The quality of teaching of religious education is good. Teachers are very good at creating 
the right atmosphere for discussing religious matters. When factual, the pace is brisk and 
good questioning draws pupils’ understanding and answers. When emotional or 
personal, teachers allow suitable time for pupils to reflect on what they think and feel 
before answering. Lessons are well planned with appropriate activities supported by 
suitable resources. Much is done as a whole class group which promotes pupils’ 
understanding of feelings and the importance of religion to their friends. Pupils are well 
managed, and teachers ensure that all have an opportunity of contributing at their own 
level. Assemblies provide additional support for pupils’ religious understanding. 
 
There is a very helpful policy and outline scheme of work for the whole school, well 
supported by teachers’ mid-term planning. Assessments of pupils’ knowledge and 
understanding in relation to intended learning are not made, however, and there are no 
formal assessments of pupils’ attainment and progress to contribute to planning for 
individuals or curriculum development. No monitoring of the teaching and learning takes 
place and there is no clear subject development plan. The range of books and videos is 
satisfactory, but there are insufficient artefacts to support the subject. 
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PART C: INSPECTION DATA 
 
Summary of inspection evidence 
 
The inspection was undertaken between 12 and 15 January 1998, by a team of four 
inspectors including a lay inspector. Seventy-three lessons or parts of lessons were 
observed and evaluated. Discussions were held with members of the governing body, 
teaching and non-teaching staff, visiting professionals and a cross-section of the pupils. 
Documentation was analysed prior to and during the inspection, including curriculum and 
other policies, guidelines, subject documentation, service and administrative records, 
samples of pupils’ records and statements of special educational needs. A range of 
pupils’ work was examined and pupils’ reading and mathematical abilities were 
investigated. The views of a meeting of parents and responses to a parents’ 
questionnaire were considered. 
 

Data and indicators 

 
PUPIL DATA 

 Number of pupils 

on roll (full-time 

equivalent) 

Number of pupils 

with statements of 

SEN 

Number of pupils 

on school’s 

register of SEN 

Number of 

full-time pupils 

eligible for free 

school meals 

YR - Y2 197 0 43 152 

 

TEACHERS AND CLASSES 
 
Qualified teachers (YR - Y2) 
 

Total number of qualified teachers (full-time equivalent) 9 

Number of pupils per qualified teacher 21.4 

 

Education support staff (YR - Y2) 
 

Total number of education support staff 4 

Total aggregate hours worked each week 111 

 

Qualified teachers (Nursery) 
 

Total number of qualified teachers (full-time equivalent) 2 

Number of pupils per qualified teacher 19 

 

Education support staff (Nursery) 
 

Total number of education support staff 2 

Total aggregate hours worked each week 65 

 

 

Average class size: 26.8 
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FINANCIAL DATA 

 

Financial year: 1997/1998 

  

 £ 

Total income 446 684 

Total expenditure 425 400 

Expenditure per pupils 1 536 

Balance brought forward from previous year 34 430 

Balance carried forward to next year 55 694 

 

PARENTAL SURVEY 
 

 Number of questionnaires sent out: 250 

 Number of questionnaires returned: 54 

 Percentage return rate: 22 

 

Responses (percentage of answers in each category): 
 

 Strongly 

agree 

Agree Neither Disagree Strongly 

disagree 

I feel the school encourages parents to play an 

active part in the life of the school 

27 61 2 6 4 

I would find it easy to approach the school with 

questions or problems to do with my child(ren) 

54 40 2 2 2 

The school handles complaints from parents 

well 

26 56 11 2 5 

The school gives me a clear understanding of 

what is taught 

22 52 11 11 4 

The school keeps me well informed about my 

child(ren)’s progress 

35 48 5 7 5 

The school enables my child(ren) to achieve a 

good standard of work 

41 54 5 0 0 

The school encourages children to get 

involved in more than just their daily lessons 

48 39 11 2 0 

I am satisfied with the work that my child(ren) 

is/are expected to do at home 

37 42 16 5 0 

The school’s values and attitudes have a 

positive effect on my child(ren) 

52 37 7 2 2 

The school achieves high standards of good 

behaviour 

44 43 9 2 2 

My child(ren) like(s) school 

 

74 26 0 0 0 

 


